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Learner's Record

When you are ready, ask your instructor to review your assign-
ments in Part I. These are to include work done by children
(if you have taught in the classroom). Your instructor will
fill out this form.

Level 1

(For learners who have written plans, but who do not have a

classroom or have not tried their plans in a classroom.)

a. Learner has completed and passed two plans out
of three, according to criteria.

b. Learner has completed one follow-up plan.
c. Learner has attended two-thirds of all workshops

given in Part I (number depends on instructor
--may be just one workshop).

d. Learner has participated or observed (taking
notes) in two-thirds of workshops attended.

e. Learner has completed two-thirds of self-
assessment assignments.

YES NO

Level II

(For learners who try plans in the classroom adapted directly
from the unit. These learners are to be scored in Level 1

as well as Level II.)

a. Learner has tried out two plans out of three.
b. Learner has tried out one follow-up plan.
c. Children's work has been presented, showing

use of at least two criteria in each plan.

Level III

(For learners who try out plans in the classroom, using their
own examples with criteria from the unit. These learners are
to be scored in Level---I,,as well as Level III.)

. Learner has tried out two plans out of three,
using own examples.

b. Learner has tried out one follow-up plan,
using own example.

c. Children's work has been presented, showing
use of at least two criteria in each plan.

5 3
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Learner has passed Part I, according to criteria at YES, NO
level (1, II, III)

If you have not passed according to criteria, go back and work
through Part I again. Ask for help from another learner, refer
to the resource booklet, or try another unit. If you are
willing, write your response to this direction. What do you
like or not like?



ASSIGNMENT 11 Integration of Part I

You have now completed the first
part of thir., unit.

Write about a moment you felt
particularly good about, during
this part of the unit.

This assignment is not to be eval-
uated by the instructor. It is
designed for you to aid in "inte-
grating," if you are willing.

Write about a moment you did
'Oot feel gobd about during this
part of the unit.

Go back to your self-assessment of
Part I and see how your self-assess-
ment is the same as or different
from when you started Part I.

1HOok back at the definition yoU

wrote on page 4.

Do you want to keep. your defini-
tion or do you want to make any
changes? If, you want to make any
changes, do so now on page 4.

LEARNER'S GUIDE PART ONE 59



Part H

Amny,neu,

fantasy, movement, art; integrated with
pre-reading, reading, writing, oral language
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PART ll FANTASY, MOVEMENT, ART WITH PRE-READING, WRITING AND
ORAL LANGUAGE

"Every experience has the po-
tential of producing or leading
to learning. Whether learning
takes place or not depends on what
each person does with what he or
she selects from an experience.
It is the activities that follow
the experience that provide the
means of reorganizing the elements
of the experience into something
that is learned."*

An experience that offers op-
portunity for integration is one
in which a child is given an op-
portunity to have an experience
in one medium (e.g., reading from

medium. Varied repetition thus
offers a new experience each time.
Reading taught by itself may rob
children of enriched experiences
in the medium most familiar and
most closely related to them.
If children relate reading to
familiar media, they may become
more highly motivated to read.

Other possibilities for experi-
ences that offer opportunities for
integration are those that begin
with fantasy, movement, and art
and are integrated rater with
skills in pre-reading, reading,
writing, and oral language. In

any text or from a familiar phrase, this section of the unit, examples
practicing skills in a workbook, will be provided using this type
or reading during free-reading of progression.
time). To help a child expand
and use this experience, let the Another way to integrate orchild express what was important assimilate material is by tellingto him or her in another medium or writing likes and dislikes and
(f.antasy, movement, or art, or the reasons for them, as a way of
expansion in a phonics lesson), beginning to evaluate what is im-Later,. to further the process of portant. As children work in various
integration (digestion or assimi- media using the integrative process,lation) in still another medium, they may be developing new skills
the chMd may tell or write a in movement, art, language, reading,
description of this artwork or or writing, with the work in each
his or her experience in doing medium being related to another
it. This leads to storytelling, medium. At the same time, they may
reading, writing. have the opportunity to develop a

more healthy self-concept.
If children have an opportu-

nity to extend their reading les-
son into other areas of the class-
room, it may become more meaning-
ful to them. Another possibility
is that new content may be better
assimilated by letting children
experience it in more than one

Expectations of the learner

The second part of the unit
deals with fantasy and movement
integrated with art, pre-reading,

*Natividad DeAnda at National Follow Through Workshop, Sumter, S.C.,
2972adapted from concept of "integration." developed at institi,te
for Creative and Artistic Development, Oakland, California.
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reading, oral or written language.
You will be expected to: experience?

a. Become acquainted with three
criteria.

Or: What is similar in their

What is different?

b. Make a self-assessment for Initial self-assessment
Part 11.

c. Participate in one experi-
ence similar to children's
experience ("Balloon
Fantasy").

d. Plan a preparation for "Bal-
loon Fantasy" for the class-
room.

e. Read descriptions of expe-
riences for children.

f. Modify a plan and try "Bal-
loon Fantas.y" with children
(if children are available).*

g. Plan, teach, and evaluate
follow-up to "Balloon Fantasy"
using three criteria.*

h. Present children's work (if
children are available).*

Criteria

Children have opportunity to:

1. Integrate fantasy and movement
with art, reading, oral or
written language.

2. Have simple focus to express
themselves individually.

Evaluate an experience for
themselves (what did they like
or not like?)

In assessing a "responsive" edu-
cational program, we look for
evidence of the following in
teaching language skills in an
integrated way:

Children have opportunity to:

1.

+a. Integrate fantasy and movement
with art, reading, oral or
written language.

Example:

Children have a fantasy
of what animal they would
like to be, then they move
like their favorite animal,
then draw a picture of them-
selves moving like their
animal, then tell or write
about how they moved.

The following day, children
make the sound their animal
would make. They learn sym-
bols for initial sounds they
have made.

.They meet with a friend, make
their sound to a friend, and
have a friend guess what
animal made that sound.

-b. Language arts are taught
separately. There is no
work to help a child to

*Planning is for all-learners. Trial of plans in an actuaZ classroom
and presentation of children's work are for more advanced learners
only (Levels II and III).
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assimilate skills or ex-
periences. After a child
finishes one activity he goes
on to another unrelated one.
There is no follow-up.
There is no use of another
medium.

Example:

Children move like their
favorite animal and dance
an animal circus together.
When they are finished they
go and look at books.
OR: Children dance for
exercise or draw and then
go on to something else.
Reading is not connected
with other media.

2. Have a simple focus to express
themselves individually.

loons. Which ones do you
like? What color are they?
How many are there? How do
they get filled with air?
Draw the balloons and write
about them.

Teacher or teaching assistant
gives focus so that all work
is the same or is separated
from a child's own self-
expression.

Example:

Everyone make a balloon
(or snomman or snowflake)
that looks like the one in
the book or like the teacher's.

3.

+a. Evaluate an experience for
themselves.

Example: Example:

Imagine you are a balloon.
How would you move? Show how
you would move. Draw your
balloon as it moved.
OR: Talk or write about your-
self walking in the rain.
What happened as you walked?

-b. Teacher or teaching assistant
gives little or no focus.

Example:

Tell a story about balloons.
Write about balloons. Draw
whatever you want.

Teacher or teaching assis-
tant gives many focuses or
directions in a single
lesson quickly.

Example:

Here is a book about bal-

Ask what is similar in their
experience and what is dif-
ferent. (How is your balloon
the same as Peter's; how is
it different?)

Ask what a child likes
and doesn't like in an
experience. (What did you
like about moving like a
balloon; what didn't you
like?)

-b. Teacher or teaching assistant
gives no opportunity for a
child to say what he likes or
doesn't like, or say what i5
similar in his experience (or
picture or action,etc.), and
what is different. At the
end of an experience, chil-
dren go on to another acl-iv-
ity without evaluating.

59
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Instructions for self-assessment

Checking Items

1. Score in the same way as you
did for the assessment on lis-
tening (page 12).

2. If you have a score of three,
and do not want further exper-
ience in the unit, write three
plans for integration of fan-
tasy movement with art, pre-
reading, oral or written lan-
guage, using a focus which in-
cludes the three criteria.
One of these plans must be a

follow-up. Ask your instructor
to assess to what extent you
have met the three criteria in

your plans.

3. If you have a score of three
and want to continue in the .

unit, or if you have a score
of less than three, read the
examples that'follow, and go
on with the training.

4. The purpose of this section is
to give you an opportunity to
move from what is usually con-
sidered standard practice (b)
to a more responsive practice
(a).

There are three levels of
achievement:

Level I

(Learner is abte to plan a prep-
aration lesson for "Balloon
Fantasy," plan a modification

"Balloon Fantasy" if he or
she were going to try it, and
plan a follow-up lest,on.)

Level II

(Learner is able to plan and carry
out a preparation lesson for "Bal-
loon Fantasy," a modification of
"Balloon Fantasy" for his or her
classroom, and a follow-up lesson.)

Level III

(Learner is able to plan and carry
out one of his or her own exL1mples
of fantasy and movement integrated
with 72rt, pre-reading, -Jral or
written language, with one follow-
up, using critecia in this section.)*

*Exreriences, concepts, and ideas may be different, but the process
remains the same. There is a familiar pattern. (Experience
writing ---=:reading.) The order of the progression may be changed, but
the elements remain tne same. These experiences ..:Zso follow h.he same

.

progression as Zistening experiences--Zooking a. the same pi. cess .'rom
a different point of view.

66 LEARNER'S GUIDE PART TWO
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ASSIGNMENT 12 Balloon Fantasy Workshop

This workshop is for a group print. Finally, you will be asked
of three to eight learners. It to write about youlexperience or
should be completed before continu- your drawing, and to share your
ing with this unit. (Introductions work with a partner or with the
and directions are to be read aloud group, if you choose to do so.
by instructor or group leader.)

(The following directions are to
Introduction to Balloon Fantasy be given verbally by an instructorWorkshop or group leader. They are to be

read very slowly, pausing between
One of the purposes of the each direction.)

Balloon Fantasy workshop is to
illustrate the integrated use of

I am going to begin .by asking you
movement and art with oral and to use a very modified form of a
written language, using the fan- theater technique which asks youtasy of a balloon. This is a model to use your fantasy.
of a progression for any similar
experience in integration of
language arts. 1. Close your eyes for a few mo-

ments and think about a
A second purpose is to give you child in the playground

an opportunity to have an experience or in the classroom or in
similar to one your children might the park with a balloon.
have in your classroom, so that you Take three minutes to do this.
may teach this and similar lessons if you are not willing
with increased sensitivity, clarity, to do this, you may choose to
and understanding. observe others and write what

you see going on.
A third purpose is to give you

an opporjunity to identify what
,....specifjc language skills you used
or what in.the lesson helped you
to learn more about yourself.
Thrs may help you in forming your

. own examples later in your teaching.

Fantasy Exploration

During the first part of the
'workshop you will be asked to have
a fantasy about balloons. You
will then be asked if you are will-
ing to show your fantasy in move-
ment or to observe others. During
the next part, you will be asked
to draw balloons from fantasy and
movbment, using chalk and news-

2. Think about blowing up a bal-
loon before you start to
blow it up, think about how
big you want it to be or
how little Fantasize a
child playing with your
balloon.

3. When you are ready open
your eyes, very slowly
Show with your arms or hands
the size of your balloon
If you are willing, move about
the room with your balloon
as much like the child in your
fantasy as you can playing
with your balloon.

31
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4. If you don't want to move, look
at the many different sizes and
shapes of others. You may write
your comments, if you have them.

Art Exploration (from Fantasy and
Kovement Experience)

tasy of movement experience, or
what you saw of others' experi-
ences with their imaginary bal-
loons.

6. Explore your paper with your
eyes closed. Feel the texture,
size, Ilmits.

1. Before talking, close your eyes 7. Explore your chalk--weight,
again. What is the first color size.
you think of for your balloon?
Choose two other colors for 8. Using the broad side of the
other people's balloons, chalk, draw the balloon in your

fantasy as your child played
2. Choose two pieces of large con- with it--yours and those you

struction paper of two different have observed--balloons of dif-
colors. ferent sizes and shapes. Keep

your eyes closed if you are
3. Take three different colors of willing. If not, be aware that

chalk you thought of. If there yours will be a different
is no chalk of that color, experience.*
choose a color most nearly like
the one you thought of. 9. Open your eyes very slowly.

4. Find a comfortable place to
work with enough space for your
paper (one paper on top of
the other).

5. Close your eyes if you are
willing. If not, choose a
place to focus your eyes. Look
at the ceiling or at a wall.
Go back in memory to your fan-

10.Choose your favorite balloon in
your drawing.

11.0n the other piece of construc-
tion paper.(using one chalk with
your eyes closed) use the hand
you don't usually write with
to draw an enlargement of your
favorite balloon (as if you saw
it under a microscope).

*Adults are asked to cZose their eyes during the art experience whereas
chiZdren are not. The reason is that they may become closer to having
an experience a chiZd has in the classroom, at that age. Another rea-
son is that some aduZts may have been told they couldn't draw--they
weren't "good enough." With eyes closed, aduZts are more free to make
mistakes without being demeaned. It lessens the chances of a person
feeling he has.to make something "perfect" (which he can't do with
eyes closed, because of loss of control). ResuZts are often more
pleasing. Some people, however, may stiZZ expect a perfect drawing
and this technique may not help them. Some may not he willing to close
their eyes. If this is so, aZZow the choice, keeping in mind that the
experience will be different.
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-.Writing, Sharing, and Comparing
Experiences in Fantasy, Movement,
.Art

1. Write one or two brief state-
ments about your picture or
your experience.

ASSIGNMENT 13

Identification of Language and
Healthy Self-Concept Skills

This assignment is for you as
an individual. It is for identi-
fication of specific language
skills that help to focus on ex-
pressing yourself individually and
provides an opportunity to learn
more about yourself in "Balloon
Fantasy" workshop.

1. Write a list of specific lan-
guage skills you identified in

"Balloon Fantasy."

2. Share your writing and artwork
with a partner. Talk about
similarities and differences
in your experiences.

3. Put your favorite picture on
the wall, if you are willing.

4. Meet as a total group.

5. Whoever is willing, point to
your picture and read your
writing. If you would like
others' comments, ask no more
than two. (If there are more
than 15 in the workshop, do
this part in two groups, to
save time.)

6 3
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2. Write ways in which "Balloon
Fantasy" helped you with a fo-
cus to express yourself individ-
u.ally and to learn more about
yourself.

3. Read the skills identified on
the following pages. Write how
you felt about some of your
responses being similar to or
different from the author's.

Specific Language Skills identified
in Balloon Fantasy*

3. Identify what child observes
in his own and others' pic-
tures.

Vocabulary, Oral Language, Oral 4. Tell about events that actually
Reading Skills happen to him.

1. Develop, expand, and enrich
vocabulary through listening
to others' descriptions of
their fantasies, artwork.

5. Identify words he knows, either
those teacher has dictated from
his descriptions or those he
reads from his own writing.

2. Develop background of experi- 6. Describe
ence for work meanings. a. what he sees in artwork,

*Correlated with skills identified in Language Experience in Reading,
Roach Van Allen, Encyclopedia Britannica, Center for Study of
Evaluation; 1970, Chicago; and from Instructional Objectives
Exchange, UCLA.
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essential for storytelling
and reading.

b. size, space, shape, and
color relationships in his

. own and others' movement
and artwork.

7. Discover that what can be imag-
ined may be expressed as com-

2. .Develop coordination through
art (hand-eye coordination for
reading and writing).

Integration Skills

Integrate movement experience in
other media (art, language).

munication in movement, art,
speech, writing, reading.

Comprehension Skills

Lessons to be developed and ex-
tended from this one may deal with
the following specific' skills in
reading:

I. Follow sequence of activities.
Word Recognition

2. Organize ideas and information.
Phonetic Analysis:

3. Note detaiis. consonants, consonant
vowels

blends,

4. Recall facts from
ence.

past experi-
Structural Analysis:
plural nouns, compound words,

5. See relationships
in relationship to

(one balloon
others).

contractions, possessives, word
families.

Visual Discrimination Skills In the teaching of word recog-
nition, it is important to use

1. Recognize basic shape (circle), words the children have said or
written about their experience.

2. Recognize letter 0 (circle). (See examples on pages 88-92.)
Through discovery in his own
artwork, he may begin to recog- Below is a list of specific Ian-
nize that 0 is beginning of all guage skills identified by a group
letters based on circle (p,g,b, of Follow Through program advisors
d, etc.)--skills to be developed after participating in "Balloon
from this lesson. Fantasy" at a national workshop

in Fresno, California (March 1970).
3. Recognize and draw simple three-

dimensional forms.
Listening

4. Grasp concept of a circle by Following directions
using movement and art experi- Drawing
ence. Coloring

Writing
Fantasy

Coordination Skills Control of hand for drawing
Capitalization

1. Develop coordination through Punctuation
movement. Formation of an idea

LEARNEM.S GUIDE PART TWO 71
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Use of color
Verbalization
Communication
Group interaction (personal

interaction, individual inter-
action)

Motor skills (close eyes, use
chalk or crayon)

Color matching (large balloon
same color ,s one in smaller
picture)

Observing
Ability to discriminate size
Internalizing a concept and

reproducing it in pictures and
words

Thinking
Imagining
Experiencing (doing, dramatic

play, walking, moving, drawing,
laughing, writing)

Reading
Dramatics
Enlargement of drawings
Feeling

Recall(something seen before)
Pretending (to be someone else)
Describing (what friends were

doing)
Recording (what was on paper by

motor skills: making a picture;
writing about it)

Imitating
Interpretation
Ability to close eyes
Ability to concentrate on uirected

activity
Ability to form a mental picture

and expand it
Ability to associate with other

people and laugh
Production (writing, drawing,

dramatizing)

Comprehension
Visual memory
Visual imagery
Spatial relations in three

dimensions
Some principles of science invol-

ving the reaction of a balloon
in relation to force of wind

Knowledge of properties of
helium/air

Translating memory of physical
act to visual imagery

Translating feeling to verbaliza-
tion

Translating verbalization (inter-
nal) to symols (writing)

Ratio (enlargement)
thought.
drew!
spoke.
listened.
discriminated.
produced.

Skills Identified in "Balloon
Fantasy" ThE' Help You Focus
on Expressiri ',ourself Individual
and Learn SorPhing About Yoursel

yp
-1*

1. Application of the concepts
of "similar" and "different"
to develop the child's ability
to identify how he is similar
to or different from others
and his relationship to others.
(Showing others the size of his
balloon in movement and art,
observation of own balloon and
sizes and shapes of others.)

*These skills were identified in "BaZZoon Fantasy" workshop by
Natividad DeAnda, Far West Laboratory for Educational Research and
Development, 1973. They heZp to contribute toward a more healthy
self-concept. This is by no means a complete list, as this expe-
rience is only one example. It is an introduction. If you are
interested in Zearning more about healthy self-concept, refer to
the learning unit Helping ChiZdren Develop Healthy Self-Concepts.
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2. Awarenes,:, and use of likes and
dislikes. What a child likes
and dislikes reflect his values.
By becoming clear about what he
values, he will later be able to
make better decisions on the
basis of what is pleasing to
him and what is not.
("Think of a balloon you'd like,
a color you'd like--choose your
favorite.")

between himself and other'.,.
(Others' responses to movement,
artwork.)
The following comments were
made by several member-, of the
Laboratory staff when they were
asked to identify what in the
"Balloon Fdntasy" experience
gave them an opportunity to
express themselves individually
and learn something about them-
selves.

3. Use of various senses to help
the child become clearer about
who he or she is by expression "Closing your eyes enables you
(kinesthetic--movement experi- to relax and get i.nto it easily."
ence; tactile--feeling size of (Jean Monroe)
paper and chalk; observation--
of movement and artwork--own "There is an opportunity to fan-
and others; memory--past exper- tasize and interpret your own
ierice). feelings interpret my feel-

ings to myself."
4. Use cf choices within limits to (Margaret Robinson)

help the child develop concept
of limits and what- is possible "There is a choice to not do--not
within them. This will help the participate--observe instead--and
child conceptualize that each we coul.d stick with that choice."
person has limits to define who (Jean Monroe and Margaret Robinson)
he is and what he can do. Making
decisions about which alterna- "It was nice because I did it with
tives to uS.e.within the limits my eyes closed. I would have been
enables the child to discover afraid otherwise I hadn't
how he responds and what he drawn since I was in grade school
can do, given certain limita- ....and I can't draw
tions. (During the workshop, Jean Monroe
(How does a child function if suggested Joanne mat her picture

f given all colors of crayons, and hang it up, to see how she
-,hlks, or paint, but is limited could draw and find out something
to three? He is given the choice about herself by the'reactions
of participating or observing that others gave and how she felt
to find what he gains or loses about their reactions.) After the
by making the choice.) workshop, Joanpe reported that

when she got back to work she was
5. Use of others as resources to able to decipher and read her

help the child find out how boss's notes very quickly, where-
others respond to him and what as before she had spent a great
can be learned from looking for deal of time and could not under-
similarities and differences stand them.* (Joanne Walker)

*.Use of focus, such as given in "Balloon Fantasy," often promotes
..this kind of clarity.
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"Sharing of fantasies." (group)

"Observation of artwork--comparing
similarities and differences."
(Rosemary De La Torre)

"I like to draw, and some people
have told me that my drawings are
good. I am particular about de-
tails; in this I could close my
eyes and I let my hand go where

. I wanted. If my paper had been
larger I would have gone oh and
on."* (Rosemary De a Torre)

Suggested preliminary experiences
to "BaHoon Fantasy"
The following suggestions will
prepare a child for the experience
of a "Balloon Fantasy" as well as
any similar experience in language.

'4Working within limits of paper.

1. One to two weeks before teach-
ing "Balloon Fantasy," ask the
children to experiment in the
yard or in the classroom with
actual balloons, so that each
child has had the experience of
blowing up a balloon and playing
with it before having a fantasy-
movement-art experience. Once
an experience is common to all
children, they will have a basis
for communication and will be
able to compare similarities and
differences of their experience
in fantasy, movement, art.

2. Two or three times a week, ask
the children to close their
eyes and remember or imagine
various events, or objects, and
talk about what they imagine.**
In that way they will gel- used
to the experience of elosina

\146A0-11-- ruo., 200
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'",Suggestions from Jean Monroe, Far West Laboratory.
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their eyes and sharing fahta-
sies. This prepares them for
concentrating on or selecting
one item of interest from the
many that surround them all day.

ASSIGNMENT 14

Preparation Plans for "Balloon
Fantasy"

Write two plans that will help
prepare children for "Balloon
Fantasy" (page 83).** *you do
not have a classroom, write a plan
you would like 'to carry out if
you had one.***

Plan 1

3. Give children opportunities to
close their eyes and draw quickly
and then slowly to more fully
use their various senses other
than sight.*

Include in your plans what you
will say anJ do, what children will
do, and what materials you will
need. Try to provide an alterna-
tive for those children who do not
want to participate. Try these
plans in the classroom (for advanced
learners only) and decide whether
or not you need more preparation or
whether your children are ready to
go on.

*Suggestions from Jean Monroe, Far West Laboratory.

**SUggestions from Flora Weggeland, program advisor, Salt Lake City.

***Refer to the resource booklet if you wouZd like additionaZ ideas
for plans.
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Evaluation of Assignment 14, Plan 1 Preparation

Fill out your Learner portion of
this sheet before giving to in-
structor with your plan at the
end of Part H.

To Be Filled Out by the Learner

Criteria the learner thinks were Criteria the learner thinks were
used in the plan (Part 1!) not used in the plan (Part 11)

To Be Fi 1 lec Out by the Instructor

Criteria the instructor thinks Criteria the instructor thinks
were used in the plan (Part II) were not used in the plan (Part

II)

In case of disagreement, ask the
instructor to clarify and make
suggestions for how to meet
criteria.

Instructor check here if learner
used at /east two criteria from
Part 11 in this pan.
YESE NOE]

7 0
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Plan 2

71
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Evaluation of Assignment 14, Plan 2 Preparation

Fill out your learner portion of
this sheet before giving to in-
structor with your plan at the end
of Part H.

To Be Filled Out by the Learner

Criteria the learner thinks were Criteria the learner thinks were
used in the plan (Part II) not used in the plan (Part 11)

To Be Pi I led Out by The Instructor

Criteria the instructor thinks
were used in the plan (Part II)

.

Criteria the instructor thinks
were not used in the plan
(Part II)

In case of disagreement, ask the
instructor to clarify and make
suggestions for how to meet
criteria.

Instructor check here if learfter
used at least two criteria from
Part II in this plan. Criteria 1

and 2 must be included.
YES 0 NOD

7 2
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ASSIGNMENT 15

Read the "Balloon Fantasy" as the
author has modified it for
children.

1. Read the following discussion
and the "Balloon Fantasy" Les-
son Plan (page 84) which has
been .adapted for use with chil-
dren 3-8 years old.

2. Read the progression for further
development.

The "Balloon Fantasy" is a guide-
line, a take-off point, a model,
an example for any similar experi-
ence in language in various parts
of the classroom.

The progression from fantasy to
movement to art to language (spoken,
written, ro-id) is appropriate for a
child in preschool, kindergarten,
first, second, or third grade.
This progression is based on a
process of integration:: and ex-
pansion. A child may take what he
has learned in one medium (movement)
and integrate what he has learned
in another medium (art) and further
expand what he has learned in still
another medium (oral or written
language).

Words collected from experiences
such as this one may be put into
books with drawings. They are
resource material for new sen-
-fences and stories throughout the
year.

7 3
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A lesson plan for a "Balloon Fantasy" broken crayons for regular use.
experience for 3-8 year olds You may want to keep a special

box of peeled and old crayons in
Materials the classroom.)

Poster paint: Brushes:

A wide range of colors. (This One-inch wide and wider brushes
gives you an opportunity to find are appropriate for young children
out which colors children choose to express their movement experi-
most often as their preference. ence in art.
Large kindergarten chalk may be
.ised instead of paint. If you Newsprint or construction paper:
use chalk, ask the children to
use the broad side, so they may 18" by 24" or larger. Children
experience simplicity and space, need large paper to express their
If chalk.is not availaLle, peel movement experience in art.
the paper off large crayons and
let them use the flat side of the Time:
crayons. Flat crayons are avail-
able from your local school supply About 45 minutes for all three
wholesaler or from Milton Bradley activities: movement, art, and
Co. Many children do not like first part of language experience.

N:2-/

rom: Mary Hegrete, teacher.
CaZif.
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..Group size:

No more than 18 children. If space
is limited, take six children at a
time, perhaps on different days.

Instructions:

These instructions are to be read
aloud to children (except for those
in parentheses). Allow three to
five minutes for imagining a bal-
loon before movement directions.
Give instructions very slowly,
pausing between each one.

Progression from Fantasy to Movement

another child to pretend to pop
.him, pretending that he has a

tiny pin, to avoid hittin.g.)

7. (Divide the group in half--half
as balloons blowing up, half as
poppers. Watch their bodies.
and listen for sounds that they
make. Then change groups.)

8., Pretend you are walking with
your balloon.

9. (Tell the group that they will
.be an audience while you ask
several children to demonstrate
how they moved.)

Progression from Art Experience
(3-8 year olds) to Language

I. Find a space on the floor that
is a space just for you--a spe-
cial place. Close your eyes
and imagine a balloon.

2. Imagine that you are a balloon,
an unblown-up balloon.

3. Blow up your imaginary balloon
in slow motion. Blow it up
to a size you would like it
to be.

4. Open your eyes and move around
the room, if you were your
balloon, takinc care to move
in a spec: that doesn't touch
another balloon. If you choose
not to move, you may look at
the others as if you were in
the audience. (Ask each child,
one at a time, to tell how his
or her balloon moved.)

5. Pop your balloon. What happened
to your body?

Note:
This activity helps the child in-
tegrate his movement and art exper-
ience with language, dictation,
'and reading so he may begin to use
and appreciate his own descrip-
tions (essential for storytelling
and writing). It also helps the
child begin to recognize and
describe shapes, colors, and size
relationships. Give these instruc-
tions slowly to children.

(4-6 year olds)

I. Close your eyes and remember
what you did the day before
(or perhaps that afternoon,
if you prefer).

2. How did you move? What did it
feel like to blow yourself up
like a balloon? What did it
feel like to be popped? What
did your body do?

(Choose one child who looks
willing and ask him to blow up 3. Find your picture and chobse
his imaginary balloon. Ask a friend with whom you would
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like to share your picture.
Tell your friend about your
picture. On a strip that will
go underneath each picture,
write one statement of what
each says about his picture.
You may want to put what each
says on a Language Master card.
(We have found that children
like very much to have me type
what they say, read it back to
them, and send a copy to their
parents.)

(7-8 year olds)

Write what your experience was
like as you imagined your balloon,
moved, and drew. Or write what
you like and don't like about your
picture.

4. (Read some of the children's
responses Pack to them. Or
save them and read them back
another day.)

5. (Put the paintings up on the
wall, with writings below.
If you do not get around to
each child for his dictation,
do it at another time, when you
are not feeling pushed or push-
ing the child.)

(3-5 year olds)

6. (The next day or so, after the
paintings or drawings are up,
read the chirdren's statements
about their pictures to them.
Or help them to read their own
statements. Ask them what
shapes they see, what colors.
Some of them may be able to
recognize that one color over
another produces a different
color. Some may be able to
make comparisons between
sizes.)
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(5-6 year olds)

Some may want to go on and expand
this lesson in another medium
(chalk for example), and perhaps.
some would rike to write for them-
selves what they have said and
dictated to you.

(7-8 year olds)

Some may write a story about them-
selves and their balloon, under-
lining descriptive words.

Follow-Up for Further Development
and Integration of Balloon
Fantasy.

Materials for Follow-up

1. brawings of balloons placed
in a class book.

2. Descriptions of drawings typed
on a primary typewriter and
placed in the book of draw-
ings, with copies for each
child and/or his parents.

3. Audiotape of descriptions
dictated by children and read
by teacher onto tape, with in-
structions for further lan-
guage experience.

4. Key words from the children's
descriptions written on index
cards for each child to keep
in hie "work envelope" or re-
corded on Language Master
cards. (The words kept on
cards in a child's envelope
will be the basis for his
words in his written and oral
language for future stories.)

5. Photographs taken of children
during "Balloon Fantasy" or
follow-up.



6. Descriptions dictated or writ-
ten by children as a response
to viewing their photographs.

Description and suggestions for
follow-up to "Balloon Fantasy"

Here are suggestions for fur-
ther developing and expanding ma- containing drawings and decrip-terials the children produce during tions by the children. Two ortheir initial experience of "Bal- three children who had partici-loon Fantasy." pated in the dictation clustered

around me with pleasure and ex-Drawings in a Class Book--Descrip- citement. I sat with three chil-tions of Drawings dren and we began to go through
the book--carefully, slowly,
appreciating each page, each de-

(4-8 year olds) scription of a picture. These

book for stories they write. They
may look up words and spellirgs
during the year. (1 tried out
"Balloon Fantasy" as a demonstra-
tion co-teacher at Ralph Hawley
School, Emeryville, Calif., in
Peggy Lawrence's kindergarten.
After the movement, art, dictation
experience, I returned to the class
with a treasured book

I had made,

I placed the children's drawings
in a class book and typed their
descriptions on a primary type-
writer. Then I placed them in a
book of drawings or paintings,
opposite the artwork. These brief
descriptions can be put into the
book without being typed if you
prefer, or if your time is limited.
I have always enjoyed sending home
a copy of children's descriptions,
both individual and group work,
to parents. This gives paren+s
the opportunity to share in your
and the children's pride,

I flnd
that parents have responded with
warmth and enthusiasm. They have
become more-inv cJ in the school
program and he J*frred their
support. 1 al u enjoy giving chil-
dren a printec copy of their own
work. This class book is a model
for similar class books--a refer-
ence book of drawings with words--
the beginning of the children's
own library.

(6-8 year olds)

Children may use this reference

children recognized their own and
others' drawings. Spontaneously
they went to the other five chil-
dren who had participated in the
dictation. I read to them what
I had heard them say with my co-
teacher.)

(7-8 year olds)

For children this age, ask them to
read to one another--either what
you have written or what they have
written themselves.

Audiotape of Descriptions

I told children that I had
prepared a tape for them to listen
to--their own descriptions that
I read onto tape.

I handed eaCh
of them a copy of his own descrip-
tion. The following is a sample
script:

(4-6 year olds)

Dear Children in Mrs. Law-
rence's class in kindergarten:
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I am going to read to you your
poems about your balloons
which you drew with chalk
after dancing like balloons.
While you said your words my
teacher friend, Miss Ladewig,
wrote down what you said.
Your words were poems for us.
So I typed them for you.

From,

Mrs. Biestman

1. That's my cat
A cat balloon,
Has a face on it.
That's my cat
On a circus balloon.

Gregory

2. This is a cow balloon
A cow balloon
and feet
and hair
two little feet
his ears.
This is a head.
I scratched him.

Billy

3. It is a cat balloon.
It looks like a rabbit.
with no eyes.
A blind cat,
a ghost.

Darla

4. It's a sun balloon.
A spider
like that.
This is the thing coming
to bust it.

Shannon
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5. This is a balloon trail.

Lorri

6. That looks like a spider
except go back and
make the eyes.

7. A monster
who is scary
and dark.

Dianna

Zina

(5-7 year olds)

Turn back the tape and listen
again. This time hold your paper
in front of you and put your fin-
ger on each word as I read it to
you. When your poem is finished



being read, you may listen to the
other poems or you may write your
favorite word on a card or on a
paper and draw a new picture of
your word. You may make up a new
story and tell it to your teacher
or to a friend, or write about
what it was like to hear your poem
being read. You may want to make
a copy of your poem in your own
writing on another piece of paper.
You may want to read your poem to
a friend or your teacher, or your
mother. Ask your teacher or teach-
ing assistant to help you choose
which of these to do.

Key Words-Word Cards

(5-7 year olds)

Children who had finished listening
to the audiotape returned for fur-
ther instructions. I had written
important or key words and one sen-
tence on 3" x 5" cards for each
child. These words came from the
descriptions the childcen had
dictated. I placed these words in
envelopes with the child's name on
the outside. The following are
some examp)es:

1. Gregory--"cat" on an index
card. "That's my cat" on a
paper strip.

2. Billy--"cow." "This is a cow
balloon."

3. Daria--"cat," "balloon,"
"ghost." "It's a cat."

4. Shannon--"sun." "It s a
sun."

5. Dianna7-"spider." "That's a
spider."

7 9

6. Lorri--"balloon." "This is
a balloon."

7. Zina--"a," "is,"
"who," "scary,". "dark,"
"monster." "A monster is
scary."

Further Suggestions

(5-7 year olds)

a. You may ask a child for his
favorite word in his descrip-
tion and write that word for
him.

b. You may want to use one child's
word as part of a lesson and
ask him and others to act out
the words. Children love to
have the teacher use their own
words in lesson plans made for
the group. Their interest is
aroused and they feel they
have made a major contribution.

c. Kindergarten and first-grade
teachers or teaching assistants
may want to give some of their
students just one word on a
card. They may give other chil-
dren on various levels several
words arranged in different
ways to form new sentences or
parts of sentences. An exam-
ple follows:

Zina's poem, (no. 7) "A mon-
ster who is scary and dark"--
1 wrote these words on separate
cards. A child may take the
words out of an envelope and
arrange the cards in many
different ways, new sentences,
new combinations, variations--
"Who is scary and dark? A
monster is. Is a monster dark?
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Scary and dark. Scary is dark.
Scary monster is who?"

(5-7 year olds)

d. Children may forget words that
are in their envelopes and
need review. I have used one
method which I find delight-
ful. If a child forgets a
word, he puts it into a word
bank envelope and may earn
it back by having the teach-
er read the word to him; then
he repeats the word, and draws
a picture of.that word, and
writes the word.

(7-8 year olds)

e. Second and third graders may
use words in envelopes as take-
off points for creative writ-
ing and stories. They may
write a response for "How does

your balloon move on the page?"
or "If you were that balloon,
how would you move?" or "Imag-
ine you are the balloon taking
a trip through the air on your
'page. What happens to you on
your trip?" or "Imagine you
are the balloon and there is
a string from you to a child.
What happens to you?" Giving
a child a strong focus for
writing from his own experi-
ence helps a child to produce
lively creative writing. It

helps the resistant child who
says, "I don't know what to
write about." An instruction
such as "Write about rain" or
"Write about balloons" is too
broad for many children.

(6-8 year olds)

f. You may read "The Red Balloon"
or show the movie of "The Red
Balloon" and ask the children

AA urialfa. 7 a ref_
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from: Barbara Shaw, director, teacher. Parent-ChiZd DeveZopment
Center, OakZand, CaZif.
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to make up a story of what
they would do if they had a
balloon which followed'them.

Use of Photographs

(3-5 year olds)

g. At times I have taken photo-
graphs, or asked a volunteer
to take photographs, during
an experience such as "Balloon
Fantasy" or a follow-up.

I ask
the children to say what they
are doing in the photographs,
and I take a few words of
dictation as I hear the chit-
dren describing their photo-
graphs.

(6-8 year olds)

Older children may write their
own description. Children
love to see themselves. 'They
may help others to describe
and label facial expressions.
All this is a part of finding
out more about the self.

Cher
e_ o/c, r d
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from: Florence Robinson, director.
Parent-Child Development
Center, Oakland, CaZif.

(5-7 year olds)

h. Words that children use to
describe their photographs
may be added to their word-
card envelopes.

1. They may draw pictures of them-
selves as they remembered the
situation and compare their
pictures with photographs--
what is the same as in photo-
graphs, what is different?

,
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from: FZorence Robinson, director. Parent-ChiZd Development,
OakZand, CaZif.
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ASSIGNMENT 16 *

After workshop experience and
after reading "Balloon Fantasy"
for children and various examples
of follow-up, plan and try the
initial "Balloon Fantasy" in your
classroom.** Give yourself a
week to try it with three or four
different groups.

Write what changes (modifi-
cations) you will make here if
any.

(If you need more help with
ideas of how others have written

and used this assignment, refer
to the resource booklet.) If
you do no-'- have a classroom,
write wt you would do for this
assigrm3nt if you had one.

-'Flans are for aZZ Zearners. Trial in classroom is for advanced
learners only. Refer to the resource booklet for additional ideas
for plans, if you would like.

**If you are a Level Irr learner, write a pZan of your own, rather
than m:idifying "Balloon Fantasy." Use your own example of
fantasy, movement, art, integrated with reading, oraZ or written
language. Write your plan in the space provided on this page,
and indicate you are a Level rII learner.
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1. After you try your plan in
the classroom write or tell
into the tape recorder trle
following (for your owr r!val-
uation, not for assessment by
instructor):

a. How was this experience
similar to experiences
have tried before? How
each group you tried it wirh
the same?

b. How was this experience
different from experiences
.you have tried before? How
was each group you tried it
with different?

c. If you were to try 1+ again,
or a similar experience,
what would you change?

2. Make a booklet containing
children's drawings and
descriptions.
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Evaluation of Assignment 16, Plan 1 for you as an individual

FiN out your learner portior of
this sheet before giving to in
structor with you plan at the end
of Part II.

To Be Filled Out by the Learner

Criteria the learner thinks were Criteria the learner thinks were
used in the plan (Part not used in the plan (Part II)

To Be Fillec Out by the Instructor

Criteria the instructor thinks
were used in the Plan (Part II)

Criteria the' instructor thinks
were not used in the plan
(Part II)

In case of disagreemeat, ask the
instructor to clarify and make
suggestions for how to meet
criteria.

Instructor check here if learner
used at Feast two criteria from
Part II in this plan.
YESO NO0
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ASSIGNMENT 17

I. Choose one example of follow-
up to "Balloon Fantasy" that
involves an activity in read-
ing readiness or reading (or
talking into a tape recorder).
Give yourself one to two weeks
to try your follow-up. Try
it with only a few children,

2. WriTe a plan with steps you
will use, using three cri-
teria.

as a sample, if you would
like. You need not try with
whole class. Trying in class-
room is for advanced learners
only. If you have no class-
room, write what you would
plan if you had one.

8 (3 LEARNER'S GUIDE PART TWO 99 ,



). (for advanced .learners only--
Levels II and 111)*
After teaching your plan,
write (or speak into a tape
recorder) a description of
what you did.and what each

4. What specific language skills
did you present?

5. What soecific focus did you
give to children so that they
had the opportunity to ex-
press themselves and to learn
something about themselves?

of the children said, made,
or did during the lesson.
Keep a copy of children's
words and/or work. Your in-
structor will review this
work.

'Yoi.A.r. follow-up may be taken directly from the guide or you may
develop your own. If you are Level III learner, write your
foZZow-up to the pZan you wrote forAssignmet 15.
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Evaluation of Assignment 17, Follow-up Plan

Fill out your learner portion of
this sheet before giving to in-
structor with your plan at the
end of Part II.

To Be Filled Out by the Learner

Criteria the learner thinks were Criteria the learner thinks were
used in the plan (Part II) not used in the plan (Part II)

To Be Filled Out by the Instructor

Criteria the instructor thinks
were used ir the plan (Part II)

Criteria the instructor thinks
were not used in the plan
(Part 11)

in case of disagrment, ask the
instructor to clarify and make
suggestions for how to meet cri-
ter4a, if willing.

8 8

Instructor check here if learner
used at least two criteria from
Part 11 in .this plan.
YESO o
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Learner's Record - Part II

When you are ready, ask your instructor to review your assign-
ments in Part II. These are to inclode work done by children
(if you have taught in the classroom). Your instructor will
fill out this form and return it to you.

Level I

(For learners who have written plans, but'who do not have a
classroom or have not tried their plans 'in a classroom.)

a. Learner has completed and passed one preparation
plan out of two, using criteria from Part II.

b. Learner has completed and passed plan for
modifying "Balloon Fantasy," using criteria
from Part II.

c. Learner has completed and passed one plan for
follow-up.

d. Learner has attended two-thirds of all workshops
given in Part 1 (number depends on instructor
--may be just one workshop).

e. Learner has participa-tisql- or observed (taking
notes) in two-thirds of workshops attended.

f. Learner has completed two-thirds of self-
assessment assignments.

YES NO

Level II

(For learners who try plans in the classroom adapted directly
from the unit. These learners are to be scored in Level I as
well as Level II.)

Learner has tried one plan out of two
pr-Daration plans.

b. I.erner has tried one modifAcation of "Balloon
Faotasy,"

c. Learner has tried one follow-up plan.
d. Children's work has been presented, showing use

of at least two critEria in each plan.

Level III

(For learners who try out plans in the classroom, using their
own examples, with criteria from the unit. These learners
are to scored in Level I as well as Level 111.).

a. Learner has tried one plan, using own example
of fantasy and movement integrated with art,
reading, oral or written language.

b. Learner has tried one follow-up plan, using
own example.

c. Children's work has been presepted, shOwing
use of at least two criteria in each plan.

8 9
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Learner has passed Part 11, using criteria at Levels I, II, Ill.

If you have not passed using criteria from Part II, go back and
work through Part II again. Ask for help from another learner,refer to the resource booklet, or try another unit. If you are
willing, writ. your response to this direction.
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ASSIGNMENT 18* Credit for completing Part ll

You have now completed Part II of
this unit.

Write two statements of what you
knew before working with this
part of the unit.

2.

Write two statements of what
you learned that was new in
this part of the unit.

2.

Go back to your self-assessment
of Part II and see how your self-
assessment is the same as or dif-
ferent from when you started Part
II, page 64.

*This assignment is for your own integration. It will not be eval-
uated by the instructor.

9 1
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Part HI

\\Ne

,C,r/A43

memory of past experience integrated
with art, reading, oral or written language;

"Book of Children and Their Families"

ov,f
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PART Ill Memory of Past Experience integrated with Art, Pre-Reading, Oralor Written Language

The third part of the unit
deals with memory of past experi-
ence integrated with art, pre-
reading, reading, oral or written
language. The learner is expected
to:

Criteria for Part 11 - 2 and 3
are also included in this section:

2. Have a simple focus to express
themselves individually.

3. Evaluate an experience tg_r_,
1. Become acquainted with one themselves.

additional criterion.

2. Mlke J self-assessment. _ initial self-assessment
Participate in one experience
similar to children's experi-
nce ("Book of Children and
Their Families").

4. Read riptions of experi-
ence for children.

5. Modify a plan and try "Book
of Children and Their Fami-
lies" with children (if chil-
dren are available).*

6. Plan, teach and evaluate
follow-up to "Book of Children
and.Their Families," using
one new criterion and 2 and
3 from Part II.*

7. Present children's work (if
children are available).*

Criterion

Children have opportunity to:

1. Integrate memory of past ex-
perience with art, reading,
oral or written language.

In assessing a "responsive"
educational program, we look for
evidence of the following in
teaching language skills in an
integrated way:

1

+a. Children have an cpportunity
to integrate memory of a
past experience with art,
reading, oral or written
language.

Example:

Children think about a momen!-
they have liked at school
during the morning activi-
ties. Then they think about
a moment they did not like.
After telling each moment,
the teacher asks them to
draw a picture of themselves
at a moment they liked or
did not like. Then the teach-
er writes, or the children
write themselves, what they
were doing at that moment
They show their picture and
read their writing (or have

*plans are for cal learners. Trial of pias in zn a tao 1 tacsroo?i
an4 presentat;ion of children's work ar4, for ,:zJIfolcd learncr:; on
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it rcad) in a small group,
each taking a turn, if they
are willing.. (These memories
may be of past experiences,
long in the past--when chil-
dren were babies, or specific
times at home or school
during the day or' week or
year.)

-b. Language arts are taught
:separately. There are no ex-
periences to help a child re-
call his past experience in
order to use what he may have
le r.ned from that experience.
The teacher or teaching assis-
tant may occasionally ask a
child to remember a situation
and talk about it, but this
is never followed up in

another medium.

Instructions for Self-Assessment

Checking Items

I. Score in the same way as you
did for the assessme'nt on
listening and fantasy and
movement (Parts I and 11)._,.

2. If you have a score of one
and do not want further expe-
rience in the unit, write two
plans for using memory of a
past experience integrated with
art, reading, oral or written
1-nguage. The second plan
must be a follow-up of the
first. Ask your instructor
to assess to what e-/tent you

114 LEARNER'S GUIDE PART THREE
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have met the one criterion in
Part 111 (and 2 and 3 of Part
II).

3. If you have a score of one and
want to continue in the unit
or if you have no score, read
the examples that follow and
go on with the training.

4. The purpose of this section
is to give you an opportunity
to move from what is usually
considered "standard" practice
(b) to a more "responsive"
practice (a).

There are three levels of
achievement:

I.Learner is able to plan
modification of "Book of
Children and Their Families"
and a follow-up of that
plan.

II.Learner is able to plan and
carry out a modification of
"Book of Children and Their
Families" ior his/her class-
room and a follow-up lesson.

III.Learner is able to plan and
carry out one of his/her own
examples of use of memory of
p:)5t experience integrated
with art, pre-reading, reading,
oral or wri+tcn language, with
one follow-up, using criteria
in this part of the unit (as
well as 2 and 3 in Part



ASSIGNMENT 19 Children and Their Families Workshop

rH work,Jlop is for a group of writing, with a focus on what ,

three to eight teacher,, or teaching you learn about one another, or
It -,hoAld. be completed having an alternative assignment

before going on to the neit assign- if you choose not to share.
ments. Introduction and directions There will be a discussion of

to be read aloud by in,..tructor appropriate follow-ups to thi',
or group lead,,r, lesson, for children in .your

clasroom.

Introduction to Children and Their This workshop is a modification
Families Workshop* of ono for children. Adults are

not asked to draw in this work-
shop, whereas children are. This

The purpose!, this workshop change is due to the fact that an
to 1.H:! two previous Art workshop for adults dealing

ones in giving you an opportunity with drawings of self and family
to have an experience similar to would t)f- ,1 whole workshop in it-
one ,/our children micht have and ',elf. Another reason is that
to illustrate the integrated use c:hildren usually draw more easily
of memory or past e:cperience with than adults.
art and/or writing and oral Ian-
auale. There is a particular
emplasis placed on integration Instruction,,
of home with school experience--
working toward development of a
healthy self-concept while devel- The following i.nstructions are to
oping language skills. Le given verbally, one step at

a time, by the workshop leader
In this workshop you will be to the participants. Participants

asked to participate in an expe- are to carry out instructions.
rience in which you have an op- Pause between each direction.
portunity to use your memory and
observation of the past--yourself,
People you live with, events you I. Close your eyes and take time
live with, and events you have to think about yoursel at a
liked. You will then be asked moment you liked thi, year
to integrate by writing a descrip- Where were you? "that were'
tion of what you thought about, you doing? Were you alone
Tnis writing is to be for your- or with someone? Describe
self, in a way which is most to yourself why you liked that
natural for ye,: fo speak, without moment.
focus on grammar or spelling or
sr,ntence struotur,.:. You will
Le given a choice of sharing with 2. Now think about the people
a partner, your thoughts or yo,.:r yOU liv witn nom or 'tour

'This workshop adapted f':oia u olacs lesson taught
SE:e rage iig.

Pc,4zman.
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family when you were a child...
Choose one peron you'd like
to draw or writoabout today...
Think about that person at a
rnomc:l 'wu liked What was
LI or she:doing? Describe
to your'.elf why you liked that
p5.:,r--;on at that moment.

Writing

I. Write a description of yourself
at a moment you liked, and
why you liked that moment,
so that someone el:;, could
picture you at th: moment.

2. Write a description of the
person you chose, at a moment
you liked,and of why you liked
that moment.

9 6
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3. From what you have wr.itten,
choose three words that are
most important to you.

Write these words on index
cards to keep in an envelope
for yourself.

Sharing--Oral Language

I. Choose a partner and read your
writing to one another, if

you are willing. If you choose
not to, write what the experi-
ence of not sharing was like
for you.

2. Meet as a total group. Each
person tell two things he or she
learned about his partner from
listening to his writing. Ask
your partner first if he or she
is willing to have you tell.

3. Discuss what you liked in the.
experience. What didn't you
like?

Note:
Make your writing as close as
possible to the way you usually
speak. The focus here is not on
grammar or spelling. It is writ-
ing for yourself and it is im-
portant for you to not share it
if you want to keep if private.

9 7
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Follow-Up

Think about a follow-up to
this lesson that would be
appropriate for your class
for pre-reading.

2. Make a group list of your
suggestions or follow-up.
This list may be a resource
to you in planming future
lessons.

11?3,4)k.o-ra4. ynelth.Q- 204t 4cLoolrer
Palm* :/00,5.,-tiokie.- ant& o8-

41,20.0tAr* LOIXAM---414ft-te-QZ010-±9-4,

gt.0434,1", 0.-acrtv,s, aktkratte44...
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Follow-Up

Think about a follow-up to
this lesson that would be
appropriate for your class
for pre-reading.

Make a group list of your
suggestions or follow-up.
This list may be a resource
to you in planning future
lessons.

--11?:x4)L0-04- YAL)16- 64t t&L.(Ablgr 4c9,-001 nwruLAel anauhttt_

A/3.4w( c/oack::tome- taind_ (Joz, 4)/11, tA- dietJa-
-ili

Lo'co-a- gatfao- Qcolve-±1}4, mot-.

gw-0-4,tzna okorcs, actkrartej4..,
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ASSIGNMENT 20 "A Book of Children and Their Families"

Ihefollowing example,,written Read the example to find what.
hy Jane Pechman, a sec6nd-rjrade is similar to the "Balloon
t.,:sacher in Vallejo, Calif., is Fantasy" example.
ore 'hat uses an integrated pr,--
recsion in language expet ience

(recall an experience from memory-- A Book about Children's Families
Jrt--oral lanquage--dictation or and Themselves
writing--reading). She has also
used this lesson in kindergarten.
It may be used with three- and Purpose
four-year olds with slight adapta-
tions (e.g., speaking instead of to give children the opportunity
writing). Be sure to use large to express feelings and ideas
crayons and paper for artwork and about themselves and their fami-
allow children to hold the crayons lies through their artwork.
in their fists for drawing. The to give children the opportunity
previous workshop was adapted from to integrate their home life and
these examples, school life.
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to develop, expand, and enrich
each child's vocabulary related
to his or her work.

Lesson Plan

These instructions to be read
aloud to children. Allow three
min.utes' time for "thinking" be-
fore giving art directions.

First Day

.1. Think of yourself at
you liked this year.
a picture of how you
at that time.

a time
Draw
looked

2. Wheo you are finished drawing
your picture, tell me how you
look in the picture. (Teacher
takes dictation, or older chil-
dren write.)

3. Child chooses one word for
word box.*

(4-8 year olds)

Five chiidren came over to a
table in a corner of the room.
I asked them to think of themselves
at a moment in time that they
liked this year and to draw a
picture of how they looked at that
time. I asked them to use as much
of the paper as they felt comfort-
able using so that they might give
themselves permission to use body
movement in their drawings.

(5-6 year olds)

One of the most striking things
I remember from this lesson is
that all the chjldren were willing
to use movement and space in their
pictures, and I had never seen
them do that before. Perhaps
they did it because I incTuded
the special direction of using
as much space as they were com-
fortable with, which enabled them
to use their larger muscles to
the extent they needed. Also,
when I asked them to tel me how
they looked in the pictures, I

remember their speaking spon-
taneously--telling the most im-
portant parts of the pictures for
them. After I finished taking
dictation they chose one word for
their word boxes.

(7-8 year olds)

Children in second or third
grade may write their own
descriptions of pictures.

(4-8 year olds)

I
was delighted with the chil-

dren's responses. I told them
after they had finished that I

planned to make individual books
out of the pictures and the next
pictures were going- to be of the
people they lived with.

*Word boxes or envelopes are containers for words or symbols chil-
dren have chosen that they want to read or write. It is important
that these word boxes or envelopes be speciaZ and contain a number
of words that a chiZd knows and can integrate. As he accumulates
them, he may /earn to classify them. They should not be boxes of
punishment words that chiZdren don't know. . Children may forget
words or sounds.- If this happens, refer to page 90 for suggestions.
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Second Day (or however much Longer
it takes to compHte pictures
of fomily mombor)

These instructions are to be read
aloud to children slowly, pausing
beiween each one.

I. Think of the people you live
with. Choose one person you
live with whom you'd like to
draw today. Think about that
person at a moment you liked
this year. Draw a picture
of how that person looked at
'that time.

2. Tell how that person looks in

thr-s. picture. (I took down
one statement from their Ian-
guage--older children write.)

3. After dictation, choose one
word for your word box.

4.. Finish up by askLng children
to draw the rest of the people
in their families, one a day.

The next day I gave the same
lesson plan to the remaining five
children from my language-arts
group. One child, new to the
class, had moved from Boston to
SanFrancisco to Berkeley and
had not participated or inter-
acted with any of the otherchil-
dren or teachers for the first
two weeks he had been there. He
was very shy and scared.

I gave
him the lesson and he went off
to do his picture. He came back
to me with a delighted rook on
his face and said, "Well, now
what?" I asked him to tell me
what he was doing in the picture
"Well, it was the time I w a5 in

nursery school and I'd made a
block bed in the block area and
Ilm going to fall off." In the
picture he captured the blocks
in the air with one of his legs
in the air, too. Then he asked
if he could do another picture.
I asked him whom in his family
he wanted to draw. He told me
he wanted to draw his mother.
Again he came back smiling and
said, "This is my mother, the
time when she was working in the
garden in Boston and her friend
came to help and I had lots of
friends then." These directions
helped the child to integrate
his past experience with his pres-
ent one, so that he was able to
include himself and be included in

a new goup, which is so difficult
at first.

Integration of Children's Books
about themselves

Purpose

to help children integrate their
artwork by sharing it with a group

to help children develop listen-
ing and oral langauge skills by
participating in a group sharing.

to offer opportunity for children
to take pride in what they have
accomplished.

Les-son Plan

I. Give children a book along
with one dictated statement
about a picture in the book.

Ask children to take a few
minutes and look through the
book.

3. Ask them fo choose one picture
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they'd like to share with the
group.

We all sat on the floor very
close togethern I handed out the
books and realized that there
wasn't enough room to look at
ihem. Everyone was pushing each
other to try to get enough room
to see the books. I asked the
children to "freeze"* and told
thom that there wasn't enough
room--that everyone needed to
move back to make room for others.

I set up the structure for
sharing--kooping in mind that
when children or adulfs share
thoir work, they need protection
as to the number of comments they
get about their worR from class
members. This protection is im-
portant so that: they won't mis'-
use comments (thus putting them-
selves down); they may avoid being
upstaged" by members of the audi-

ence when showing their pictures;
and they won't miss useful com-
ments because of hearing too many

I it
4 a ti _1,441 ti

'PA

4 years L cr.) ( /

FZorence Robinson, director, teacher. Parent-Child
Development Center, Oakland, Calif.

*"Freeze" is taken from movement or theatre games. Teacher asks
chiZdren to move in a specific way and then stop or "freeze"
wherever they are. (Children move in slow motion. Suddenly
teacher says, "Freeze" and aZZ chiZdren stop on the spot and
appreciate whatever position they are in. If a teacher tries
this with children first, she may use it for just such purpose
as Jane Pechman did, in the example above.)
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Thjs structure
,..)blcy., children to develop

itenin] ski

Each child showed .(3ne-Picture
at , time; if .f-t;e childw.were
willing, they reud the story or
sentence that wo!'t with their
picture,.). If the/ could not read,

I would road the A-ory if they
If other children had a

response they wanted to make
abc2ut the picture 3 child was
showin, they were to raise their
hand. If the person showing the

wanted lo find out other
Jren's responses, he would

call on only the people he.wanted
lo from. Teen each person
who showed his picture chose the
noxt per,:..n to share.

Thr,1 ,tructure worked beauti-
fullychildren asking Sor feed-
back, taking turns, choosing the
next person to read. Almost
everyone remembered not to blurt
out feedback but waited until
called on.

Until that point I had never
sE.en those children so interested
in each other's work, so willing
to listen ard take turns. I

think it worked so well because
each child was clear from the
beginning of the sessions that
he would get a chance to share
his work with the rest of the
grwp.

I used this structure for shar-

ing pictnres and writinjs for
the rest of the year.*

Note:
It is extremely important that
you do not make comments about
children's drawings of th'emselves
or their families, but rather
ask children to make their own
comments only if they are willing.
This giVes children an opportunity
to sh'Ire yet still protects their
ned for privacy.

Comments from the teacher-or teach-
ing assistant, such as "You forgot
to put on the arms," or "He has no
ears or feet," are inappropriate
and may be demeaning. The child
may have left out parts and em-
phasized others for his own par-
ticular reasons that need not
be pried into. A te,-,cher who
asks a child to alter or add onto
his drawing runs the risk of
having the child do something
for the teacher rather than for
himself. He may also lose his
own self-exprsion and put on
a "phony" one for someone else.
He may also feel that his drawing
isn't "right" or "good enough"
for the teacher.

It is important that teachers and
teaching assistants simply listen
to what children say about them-
selves and family, rather than
make comments that may invade
children's privacy or make jJdg-
ments about what children "should"
Dr "should not" do or feel.

"This kind of 'show and tell' has alZ of the positive characteris-
tics and none of the negative, in which all children sit while one
brags." (GZen Nimnicht). "In the ner:ative 'show and tell' there is
no commitment from the audience. There is no plaLiback to the
actor." (M. Riestman)
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co-

4 years

from:

/

FZorence Robinson, director, teacher. Parent-ChiZd
DeveZopment Center, OakZand, Calif.
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Follow-up to "Children and Their Families"
If csion fo 'Tecific Reading For:

Pecugnilion

Werd FAmilies

Phonc)-rrams

Rhyming

Initial Consonants and Word
Endings

(5-7 year olds)

This example illustrates the
teacning of reading skills and
relates them directly to the
child, his experience in dramatic
play, and his understanding of
the concept of family and self
(using the analogy of their own
families to word families).

Teaching in this way may be
more relevant for children. They
may thus be willing to learn read-
ing skills with more understanding
and more delight than learning
the same thing through texts,
workbooks, or reading progrems.
The teacher takes the role of
director of a play, giving minimal
but clear directions. Most of
the time she takes the, role of
an observer. She may learn a
great deal about children --=nd

their families from observing
them and their interaction in
this lesson.

A group of seven to nine chil-
dren (teacher may' include more
chil.dren as observers, if she
would like).

Materials:

3-4 large cards. One of the
following is written on each card:
(op) , (in), (at).

3-4 large cards. One of the
following is written on each card:
(p), (m), (h).

Instructions:
(to be given by teacher or teach-
ing assistant to children)

ix children choose a family in
which they want to be the
adults: Twc for the "op" family,
two for the "in" family, and two
for the "at" family--Mama"op"
and Papa "op"--er if not Mama,
another adult--Auntie "op" or
Grandmother "op"--if not Papa,
another adult--Grandfather "op".
or Uncle "op." (GiVe this
choice because some parents may
be divorced or dead or may have
moved away. Each child needs
te be given support for his
concept of family, not a
stereotyped one that the teach-
er think!, should exist.Let
the children choose.)

Adapted from "My Kindergarten" by Margot Biestman (to be copy-
righted). Permission for use at Laboratory granted by author. illso
from. a Zearning unit, "More Responsive Use of Texts," rough draft,
Far West Laboratory, 1972
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lor_.h family take,:, the card of
its family ("op" family, "rn"
family, "at" family). They
sit as two adults per family
with some distance between
pairs of adults. You may want
to .ask them to, construct a
simple "family house" using
chairs and a blanket covering
for roof.

Each pair of "adults" announces
who they are (e.g., Hama "in"
and Uncle "in").

4. Three more children choose
cards: p, m, h. One will
play the role of a child in

each family. Each makes I-he

sound of the letter on his
card.

5. Tell the three children they
are to visit the three diffe-
rent families. They.take their
carcts with them. When one
gets to a home, let him ask
what will happen when he joins
the family (e.g., "What family
lives here?"--"The 'opl family.
I'm Grandpa 'op.' Who are
you?"--"If I join, I'll be
pop").

6.. Give the children time to act
out what happens in the "op"
family with the addition of
"p" to form "pop." Observe
the spontaneous interaction.

7. "m" and "h" may visit in the
same way, while "p" goes to
"in" family and "at" family.
What happens i each? OP:

8. What happens when "m" joins
.
as a brother with "p" in the

"op" f am i I y?

9.. What happens when "h" joins.the
"op" family?

10.What happens in a family where
"p" makes a real family word
and "h" and "m" are nonsense
family words? (e.g., "pin,"
"hin," "min").

II.During this time, ask the
children what has happened in

each family. Write on chalk-
board or on cards: "pop,"
"pin," etc., as the action
occurs, or children may write
these for themselves.

Integration:

Reinforcement games*

I. Ask each visiting child to
write his letter and combine
it with the families he visit-
ed. Ask Jamilies to write
their family letters and who
came to visit them. OR:

2. Let children or teacher fill
out a matrix:

op in at

pop pin pat

mop min mat

hop hin hat

'''From workshop for Headsbart-FoZZow Through Ppogram Advisors taught
by Joanne Yinger, 1972. AZso from phonogram matrix games designed
by Barry Barnes, Maurice Lyons, Far West Laboratory, 1070.
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h

ip ug 1.1 M

ship

_

chip chug chum

plug plum

_

et at

let

rat

sit

"A man
A girl
A man
A girl
A girZ
A man."

. Tami Akers, 4 years.

A,:,k children which words are
non:;onse? Which 'are not?

4. Cover the matrix with' blank
cards and ask'children to
guess what words are hiding.

OR:

Ask children to talk about
which combination of families
they liked most and which they
liked least.

Art

2. Ask them to draw a picture
of themselves with their
letter.

Writing

3. them to tell about their
picture or write their favor-
ite word.

tm

from: Mary Negrete, teacher. East County Head Start, Antioch,
Calif.
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"Johnny.
That's Mrs. Littlemoon.
Richy (and points to. Richard)
Noelle."

Shelly Gardner, 4 years.

from: Mary Negrete, teacher.
East County Head Start,
Antioch, Calif.

128 LEARNER'S GUIDE PART THREE

0 3



ASSIGNMENT 21 Similarities and Differences in "Balloon Fantasy" and
"Children and Their Families"

:(for you in

Write or speak into a tape re-
. --:rder which elements are the

'.drIle in "Book of Children and
Their Families" as in "Balloon
F.intasy."

2. Which ,Jre ,lifferent?

Rea.: the list on the following
p,lae. If you have listed three
similarities and one difference,
go on to the next assignment.
If not, read over the examples

109

again to see if you can find the
similar elements. You may have
listed simiLarities and differen-
ces the author didn't include, in

which case, congratulate yourself.
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Similarities Between "Balloon
Fantasy" and ."Book. of Children
and Their Families"

I. Children's own experience is
used in a learning experience.

2. There is a part in the lesson
that every child can do--
children of various ages and
abilities.

about himself.

6. Specific pre-reading and read-
ing skills are taught from the
child's experience, rather
than from a text.

7. Follow-up has continuity.

3. There is a progression from one Differences Between "Balloon
area of language to Other Fantasy" and "Book of Children
areas of language. ("Balloon and Their Families"
Fantasy" is from fantasy to
movement to art to writing or
dictation to reading. "Book I. Content for lesson is dif-
of Children's Families" ferent. ("Balloon Fantasy"
is from recall of past experi- deals with concept of circle,
ence, to art, to writing or relationship of child to space
dictation, to dramatic play and other children. "Book of
to reading.) Children's Families" deals with

children's relationships to
4. Focus is provided so that each members of their families,

child has an opportunity to ex- taking concept of a family and
press himself individually and working with specific reading
personally, though instructions skills--word families.)
are given to total group.

5. Each child has an opportunity
to learn and discover more
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2. Progression is slightly differ-
ent. ("Balloon Fantasy" c,es
from past experience to art.)



ASSIGNMENT 22 Plan for "Book of Children and Their Families" in
your classroom

I. After reading the example of
"Book of Children and Their
Families" write a plan for
how you will modify it for
your own classroom, or if you
do not have one, write one for
a classroom you would like to
have.*

2. Try your plan in your ciass-
room. Give yourself one week.
Try this with a small group
if you do not want to try it
with ihe whole class.**

3. Keep a sample of children's
work.**

*If you are a Level III learner, write your plan using your own ex-
ample of memory of a past experience integrated with art, reading,
oral or written language. If you need more space to write, use
another sheet of paper.

**For more advanced learners do 2, 3, 4, 5. Refer to resource book-
let if you would like additional ideas for pZans.
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4. After trying the example,
write or speak into the tape
recorder your own evaluation.
How were the children's re-
sponses to your lesson the
same as before you worked with
this unit?*

5. How were the children's. re-
sponses different?*

*For more advanced learners do 2, 3, 4, 5. Refer to resource book_
let if you would like additional ideas for plans.
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Evaluation of Assignment 22

Fill out your learner portion, of
this sheet before giving to in
structor with your plan at the end
of Part III.

fo Be Filled Out by the Learner

Criteria the learner thinks were
used in the plan (from Parts II .

and III)

Criteria the learner thinks were
not used in the plan (from Parts
II and III)

To Be Filled Out by the Instructor

Criteria the instructor thinks Criteria the instructor thinks
were used in the plan (from Parts were not used in the plan (from
II and III) Parts II and III)

In case of disagreement, ask the
instructor to clarify and make
suggestions for how to meet cri
teria, if willing.

113

Instructor check here if learner
used one crioterion from Part III
and at least one other criterion
from Part II, 2 and 3 in this
plan. YESO NO0
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ASSIGNMENT 23 Follow-up to "Children and Their Families"

I. Write a plan for a follow-up
to "Book of Children's Fami-
nes" and try it in your class-
room for a period of one to
two weeks.*

2. Try your plan in your class-
room for a period of one to
two weeks.**

*If you are a LeveZ III Zearner, write your foZZow-up to your own
exaMple for Assignment 22.

.**For advanced Zearners onZy do 2, 3, 4.
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3. Keep a sample of children's
work.

4. After trying the follow-up,
for your own evaluation:

a. What di.d you like ih your
follow-up?

b. What did you not like?

c. What would you change next
time?
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Evaluation of Assignment 23

Fill out your learner portion of
this sheet before giving to in
structor with your plan at the end
of Part III.

To Be Filled Out by the Learner

Criteria the learner thinks were
used in the plan (from Parts II

and 111)-.

Criteria the learner thinks were
not used in the plan (from Parts
II and 111).

To Be Filled Out by the Instructor

Criteria the instructor thinks' Criteria the instructor thinks
were usec in the plan (from Parts were not used in the plan (from
II and 111). Parts II and 111)

In case of disagreement, ask the
instructor to clarify and make
suggestions for how criteria can
be met, if willing.

1 1 6

Instructor check here if learner
used one criterion from Part 111
and at least one other criterion
from Part II, 2 and 3 in this
plan. YESO NOD
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Learner's Record Part III

When you are read', ask your instructor to review your assign
ments in Part I. These are also to include work done by
children (if you have taught in the classroom). Your
instructor will fill out this form.

Level 1

'(For learners who have written plans, but who do not have a

classroom or have not tried 1-heir plans in a classroom.)

a. Learner has completed and passed, using criteria
from Parts II and III.

b. Learner has completed and passed one followup
plan.

c. Learner has attended twothirds of all workshops
given in Part III (number depends on instructor
--may be just one workshop).

d. Learner has participated. or observed (taking
notes) in twothirds of workshops attended.

e. Learner has completed twothirds of self
assessment assignments.

YES NO

Level II

(For learners who try plans in the classroom adapted directly
from the unit. These learners are to be scored in Level I as
well as Level II.)

a. Learner has tried one plan.
b. Learner has tried one followup plan.
c. Children's work has been presented, showing use

of at least two criteria in each plan.

Level !II

(For le&rners who try plans in the classroom, using their own
examples with cri.teria from the unit. These learners.are to
be scored in Level I as well as Level III.)

a. Learner has tried one plan, using own example.
b. Learner has tried one followup plan, using own

example.
c. Children's work has been presented, showing use

of at least two criteria in each plan.

LEARNER'S GUIDE PART 17-IREE 143



Learner has passed Part III, using criteria from Parts II and
lii, at Level (I, II, III)

If you have not passed using the criteria, go back and work
through Part III again. Ask for help from another learner,
refer to the resource booklet, or try another unit. If you
are willing, write your response to this direction. What do
you like about it? What don't you like?

118
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ASSIGNMENT 24 Celebrating and complaining about Part III

You have now completed Part III of

the unit.

Write two statements of what you
have to celebrate for yourself in
this part.

2.

Write two statements of complaint
about the unit. Each time you
complain, reward yourself with a
jelly bean or gum drop of ycur
favorite color.

2.

119
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Think about your definition of
teaching children to integrate
language experiences. Turn back
to page 4 and read your definition
again. Is it the same or different
now? If you have any changes or
additions, write them on that page.

What is your responSe now to your
definition?

Go back to your self-assessment of
Part III and see how your self-
assessment is the same as or dif-
ferent from when you started Part III.

120
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Part IV

- 1,44444 24- /e..t.X.
...b.-az /574-

using the process of integration:
a. from spontaneous activities

or free-choice time
b. making your own examples
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PART IV USING THE PROCESS OF INTEGRATION OF AN EXPERIENCE

Expectations The learner is expected to:

The fourth part of the unit deals a. Become acquainted with onewith: criterion in Part IV.

1. USing the process of inte-
gration from spontaneous ac-
tivities or free-choice
time.

2; Making your own examples--
learners using whaf-they have
learned to plan, evaluate,
and try out-their own examples,
in order to ilIustrate their
understanding of teaching
children to integrate language
experiences.

b. Read descriptions of lessons
with children.

c. Plan one lesson for teach-
ing children to integrate
language experiences, using
three criteria from the unit.

d. Try out his/her plan (if
children are available).*

e. Present childron's work (if
observation is possible).*

its17_,_e-/icd6

*Pop advanced learners only.

LEARNER'S GUIDE PART FOUR 151



f. Be observed teaching one
plan (if observation is
possible).*

h. Take a posttest. (This
may be optional, depending
upon whether your instructor
or you, if you take the unit
by yourself, finds it use-
ful.) The author suggests
that you wait for one week
after taking the test and
then compare your answers
with the author/s answers
and rationale and with your
own pretest.

For Any Experience in Part I, II,

III, and Other Examples of Teach-
ing Children to Integrate Language
Experiences**

Criterion:

Children have opportunity to:

I. Integrate any of the experi-
ences listed below with art,
oral or written language:

listening to a book being read,
seeing a movie, reading a
story, drama, playing in the
yard, spelling, making music,
math, science, etc.

Criteria for Part II - 2 and 3
are also included in this section:

2. Have a simple focus to express
themselves individually.

3. Evaluate an experience for
themselves.

*For advanced Zearners onZy.

**In Part IV, a Zearning experience may begin in any one medium (read-
ing or fantasy or movement or math, etc.) and progress to other
media. The beginning experience does not have to begin with a
chiZd's idea (e.g., stories written by other authors), as long as a
chiZd is given an opportunity to make his/her own personaZ response
to his/her experience.
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ASSIGNMENT 25 Using the process of Integration of an experience
From spontaneous Activities or free-choice Time

Read the examples on the following
pages 156-158.

Examples of activities using
the process of integration in this
unit so far have been carefully
planned as full learning episodes.
You may be able to use them as
take-off points for examples of
your own. Not all activities
using the process orf integration
need take a great deal of time.
Some activities may be for indi-
viduals during brief periods of
time, and may come after spon-
taneous play for free-choice ac-
tivities; others may be for groups.

You may observe children and
write down a simple description of
what you see them saying or doing
during spontaneous play, or free-
choice time. You may later read
back to them some of what you have
written, with their permission.
Other examples follow:

I. A child on the playground,
kicking a ball--practicing,
tongue pressed to upper lip
--higher and higher, farther
and farther each day--an effort
--accomplishment--pride.

To integrate the child's experience
in the classroom, read these or
'similar instructions to the child,
slowly, with pauses.

a. Close your eyes and remember
the day when you first tried
to kick your ball....then the
next day....what happened the
next two weeks?....now?

b. On one piece of paper draw a
picture of yourself kicking

the ball the first day, a pic-
ture of yourself a few weeks
ago, kicking the ball. On a
second sheet draw a picture of
yourself today.

c. Describe each picture and write
(or tell someone)--or write one
sentence (e.g., "I can kick the
ball.").

2. A girl, twirling her body
around the bars--a trick--she
is agile, lithe, coordinated
--a poor student, no interest
in reading. I asked her to come
with me in the classroom, to
choose her favorite color chalk,
and to use the broad side of it.
"Draw a picture of yourself
twirling on the bars." She
smiled, laughed delightedly, and
drew a picture loose and free
(unlike her usual tight, uninte-
grated, tlny, classroom drawings
and writing), not copied from
anyone. (She usually copies in
the classroom, puts herself
down, not believing that she has
'something different, something
of her own which is better for
her because it is hers, her
material to work with.) I wrote
her description and she put it
on the wall--she can read
her words--her words describe
her movement, her work.

7J. Two children on the playground,
staring at a wagon wheel, spin-
ning it between their fingers,
putting pieces of gravel on
the wheel and watching them
spin off. I asked the children
to come into the classroom,
close their eyes for a moment,
and remember how the wagon wheel
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looked, as it spun the gravel
off'. Then I asked them to draw
the motion of that wheel as it
spu.n and tb describe their
pictures. As they shared their
pictures with others, a dis-
cussion arose about machinery
and motion. Several went to
tile library and brought back
books. Several others began
looking carefully at moving
parts. of toys, drew the action,
.and described their drawings.

4. Two children are painting
together--a little girl next to
a little boy.*

Boy: "What's your name?"

Girl: (gives an incorrent name)
--winks, and turns her
back.

Boy: "No, it Isn't....Love me
or hate me?"

Girl: "Hate you."

Boy: "Then you want to kill me."

Girl: "No, I don't." (turns
her back, flirts)

A play--with words; their script.
A teacher may read these words
back to the children. They have
been the actors. From this they
may draw pictures of each other--
they may learn to read important
words because they are theirs--
"love me, hate me, kill me, name"
--live words with lots of meanhig.

5. Two children playing with blocks,
making animal sounds, using
Cuisenaire rods for dog biscuits
--dogs and cats.** I asked them
to close their eyes and think
about their dogs-and-cats game.
I asked one to be the cat and the
other to be the dog. If the ani-
mals could speak, what would they
be saying to one another? I asked
them to make the sounds of the
dogs and cats. I wrote some of
what they said and read it back
to them.

*From a BerkeZey FoZZow Through Program, first grade, a 1:deotape by
Scaly Beckman, Far West Laboratory, 1970.

**From a SaZt Lake City FoZZow Through kindergarten, 1970.
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ASSIGNMENT 26 Planning your own examples of Integrated
Language Experience

1. Think of an example of your own
that contains the same elements
as experiences in this unit.

Your references are:

a. A list of the criteria in
this unit on page 163 (or
if you have no classroom,
write what you would do
if you had one).

b. Examples which meet cri-
teria and examples which do

2. Write or speak into the tape
recorder a plan with steps you
will use. As an introduction
to your plan, write:

Your purpose:

what language skills you are
teaching,
what criteria you are using,
what materials you will use.

Then write:

what you will say and do,
what children will do.

not meet criteria for Part I

on page 26 and Parts II and
III on page 165.

c. "Listening Walk," "Balloon
Fantasy," "Book of Chil-
dren and Their Families,"
"Spontaneous Activities."

d. Examples listed in the
initial self-assessments
on pages 64, 113.

e. Resource booklet for addi-
tional ideas for plans, if

you would like.

126
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Evaluation of Assignment 26, Plan 1

rill out your learner portion of
this sheet before giving to in-
tructor with your plan at the end

of Part IV.

To Be Filled Out by the Learner

Criteria the
used in the
II, Ill, or

learner thinks were Criteria used in the plan (from
plan (from Parts 1, Parts 1, II, Ill, or IV)
IV)

To Be "7 I e a 0.t Dy the Instructor

Criteria the instructor thinks
were 6sed in the plan (from Parts
I, II, III or IV)

Criteria the instructor thinks
were not used in the plan (from
Parts I, II, III or IV)

In case of disagreement, learner Instructor check here if learner
ask the instructor to clarify and used at least three criteria from
make suggestions for how to meet Part I, II, III or IV, in this
criteria, if willing. plan. YESO NO 0
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ASSIGNMENT 27 Follow-up

I. Based on the initial plan you
have just made, write or tape-
record a plan for follow-up
using pre-reading or reading
skills. Include three criteria
from the unit.
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Evaluation of Assignment 27, Plan I

Fill out your learner portion of
this sheet before giving to in-
structor with your plan at the end
of Part IV.

To Be Filled Out by the Learner

Criteria the learner thinks were
used in the plan (from Parts I,
II, Ill or IV)

Criteria the learner
not used in the plan
1, II, III or IV).

thinks were
(from Parts

1

To' Be Fi I led Out by the Instructor
Criteria the instructor thinks Criteria the instructor thinks
were used in the plan (from Parts were not used in the plan (from
I, II, Ill or IV) Parts I, II, Ill or IV)

In case of disagreement, learner Instructor check here if learner
ask the instructor to clarify and used at least three criteria from
make suggestions for how to meet Part I, II, Ill or IV in thiscriteria, if willing. plan. YESO NOO

9
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Some !:,pecific Criteria for an oral and written language.
Integrated Language Experience

Criteria 2 and 3 from Part II.

Part I Listening

Children have opportuniry to:

For Any Experiences in Parts I,1. Integrate listening with read- II, Ill, and Other Examples of
ing, art, oral and wriiten Ian- Teaching Children to Integrateguage. Language Experiences

2. Relate listening skills to
their own personal experience
on field trips.

3. Experiment with and distinguish
between sounds they make (for
reading).

4. Observe teacher writing some
symbols for sounds they make--
or children write symbols if
they are able.

Part II Fantasy and Movement

Children have opportunity to:

1. Integrate any of the experi-
ences listed below with art,
oral or written language:

listening to a book being read,
seeing a movie, reading a story,
drama, playing in the yard,
spelling, making music, math,
science.

Criteria 2 and 3 from Part II.

Children have opportunity to: Note:
In Part IV, a learning experience

I. Integrate fantasy and movement may begin in any one medium (read-
with art, reading, oral and ing or fantasy or movement orwritten language. math, etc.) and progress to other

media. The beginning experience
2. Have simple focus to express does not have to begin with a

themselves individually, child's idea (e.g., stories written
by other authors), as long as a

3. Evaluate an experience for child is.given an opportunity to
themselves (what did they like make his/her own personal responseand/or not like?), to his/her experience.

Or: What is similar in their
experience?
What is different?

Examples of Criteria

Fantasy, movement, art--integrated
with reading, writing, oralPart III Memory of Past Experience language.

Children have opportunity to:

I. Integrate memory of past
experience with art, reading,

Memory of past experience--inte-
grated with art, reading, oral
writing, oral language.

130
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Examples of teaching children to
integrate language experiences (e.g.,
reading integrated with art, pral
and written language).

I. Experiences in one area of
language are integrated with
some other aspects of language.

Examples Meeting Criteria

Explore same idea in several media
one day.

a. Children move like their
favorite animal. Then they
draw a picture of themselves
moving like their animal.
They tell or write how they
moved.

b. Children draw a picture of
their favorite or least
favorite character from
a story that they have read
or has been read to them.
They tell or write about
their character or their
drawing.

Instructions in one medium one
day, expanded and followed up in

another media the next day.

a. Continuation and Extension
of 1.

The following day children
make the sound their animal
would make. They learn
symbols for initial sounds
they have made (or words).
They meet with'a friend,
make their sound to the
friend, and have the friend
guess what animal made that
sound.
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One child teaches the symbol
for his initial sound to
the friend.

b. Continuation and Extension of
2.a.

The following day teacher
reads what children have
dictatod or written and
puts on a tape recorder.
Children listen to tape,
following along with printed
script. A day later, chil-
dren act out story, using
characters they have chosen.
Each child says one word
about his/her character.
The teacher writes that
word on a card and child
keeps it in a word bank.
One child teaches his
word to another child.

Or: Ask children to talk
about or write how the
character they chose is
like them and how that
character is different
from them.

Instructions in one medium one
day--child uses skills by inte-
grating in other media a week or
more later (e.g., teacher presents
a sound with a symbol one day,
child makes that sound and iden-
tifies with symbol another day
in his dictated story).

a. Children find a picture of
their animal in a book.

Or: Find symbol for sound he
has made previously. Circle
symbols within a sentence in

a book or within a word a
child says.

b. Children identify their words
in a book or a story, or on a



sign at a later date. 2. Ciqldren are given simple focus to
express themselves individually.Or: Teacher reads another

'story and asks children to
listen for words they have
heard before.

Or: Plays a word game with
words they have used (like
(otto, etc.).

Examples Not Meeting Criteria

Language arts are taught separate-
ly. There is no work to help a
child assimilate skills or experi-
ence. After a child finishes one
activity he goes on to another un-
related one. There is no follow-
up. There is no use of another
medium.

a. Children move like their
favorite animal and
dance an animal circus
together.

Examples Meeting Criteria

a. Teacher or teaching assistant
shows picture of a circus and
says, "Talk about or write
what you would be in the
circus if you could be there."

b. "Talk or write about what
you like and don't like
about your picture."

c. Teacher or teaching assis-
tant shows photographs in
a magazine and says: "Talk
or write what seems similar
to you in this photograph?
What is different?"

d. "Talk or write about your-
self walking in the rain.
What happened as you walked?"

e. "Describe raindrops as theyb. Children are in a group look on the window."
reading orally with a

teacher, teacher is reading F. "Imagine you are a balloon.to children, or they are sit- How would you move? Showting at a listening center how you would move. Drawhearing a record. When they your balloon as it moved."
are finished, they go to a

group for.spelling or make g. "If you are not willing to
playdough shapes. talk or write about this,

talk or write about whatc. Children read a story about you would rather be doinga fairy tale or monster now, if you had a choice."characters. They talk about
what they have read for
awhile. Then they listen to Examples Not Meeting Criteriarecords unrelated to what
they have read.

d. Children look at pictures
of animals. They learn
names of animals, Then
color in their coloring
books.

Teacher or teaching assistant
gives little or no focus.

a. "Tell about your picture.
Wr.ite about the rain.Draw
whatever you want."
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Teacher or teaching assistant
quickly gives mony foci or direc-
lions in a single lesson.

b. "Here are some vegetables.
Which ones do you like? What
color are the vegetables?
Smell them. How do they
grow? Feel them. Taste them.
Would you be Miss Cauliflower,
Miss Broccoli, Mr. Squash.
Draw the three vegetables."

Or: After reading a story:
"Who was Billy? Who did he
play with? Say what happened
when he met the postman. What-
did his mother do about what
happened when he came home?"

Teacher or teaching assistant
gives focus so that all work is
the same or away from child's
own self-expression.

c. "Everyone make a snowman
that looks like the one
in the book or like the
teacher's."

3. Children have opportunity to
evaluate an experience for

En
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themselves.

Examples meeting criteria

a. Ask what is similar in their
experience and what is dif-
ferent? (Child may see how
he/she and his/her situation
is the same as and different
from others.)

b. Ask what a child likes and
doesn't like in an experience.
(The experience becomes
clearer to the child so he
is able to make decisions
based on what is pleasing to
him and what is not.)

Examples not meeting criteria

Teacher or teaching assistant
gives no opportunity for a child
to say what he likes or does not
like, or say what is similar in
his experience and what is differ-
ent. At the end of an experience,
child goes on to-another activity
without evaluation.



ASSIGNMENT 28 Observation*

Observation 1

1. When you are ready (give your-
self one to two weeks), ask
your instructor to come and
observe you teaching your
example or follow-up of inte-
gration of d child's experience
in language arts. (Whether or
not this observation takes place
is to be decided by instructor
and you.)

2. After teaching your example
or follow-up, write or speak
into a tape recorder a

description of what you did,
and what children said or
did. Keep a copy of chil-
dren's words and/or work.

*For advanced Zearners onZy.

1 fi
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3. For your own_ovaluation write:

d. How you felt dbout being
observed.

b. One thing you liked about
your lesson.

c. One thing you did not like.

d. One thing you would extend
or change, if any.
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Observation 2

ro Bo Fi I led Out by the Learner

Criteria the learner thinks were Criteria the learner thinks wereused in the example observed from not used in the example observedParts I, II, Ill, IV. from Parts I, II, III, IV.

To Be Fi I led Out by the Instructor

Criteria the instructor thinks
were used in the example observed
from Parts I, II, Ill, IV.

Criteria the instructor thinks
were not used in the example ob-
served from Parts I, II, Ill, IV.

If there is a disagreement ask
instructor for suggestions on how
to meet criteria, if willing.

*For advanced Zearners onZy.

Instructor check here if learner
used at least three criteria from
Part I, II, III or IV in this
plan.

YESE: NOE]
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1. If you are willing,_read or
tell to the instrUctor one
thing you liked about your
lesson, one thing you didn't
like, one thing you would
extend or change (from page
168).

2. Ask your instructor if he/she
is willing to share one thing
he/she liked, one extension
or suggestion for change, if
any.
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Learner's Record - Part IV

When you are ready, ask your instructor to review your assign-
ments in Part IV. These are also to include work done. by
children (if you have taught in the classroom). Your
instructor will fill out this form.

Level 1

(For learners who have written plans but who do not have a
classroom or have not tried their plans in a classroom.)

a. Learner has completed and passed, using
criteria from Paris II and III.

b. Learner has completed and passed one follow-
up plan.

c. Learner has attended two-thirds of all workshops
given in Part III (number depends on instructor
--may be just one workshop).

d. Learner has participated or observed (taking
notes in two-thirds of workshops attended.

e. Learner has completed tw6-1'hirds of self-
assessment assignments. .7

Level III

(For learners who try plans in the classroom, using their own
examples with criteria from the unit. These learners are to
be scored in Level I as well as Level III.)

YES NO

a. Learner has tried ons plan, using own examples.
b. Learner has tried one follow-up plan, using own

example.
c. Children's work has been presented, showing use

of at least three criteria in each plan.

Learner has passed Part IV using criteria at Level (I, II, III)

If you have not passed criteria in Part IV, go gack and work
through it again. Ask for help from another learner, refer
to resource btooklet, or try another unit. Write your response
to this direction. What did you like or not like?
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ASSIGNMENT 29 Integration of expectations, celebration

Final Assignment

1. Your expectations:

a. Write one thing you like
about the unit that you
expected.

b. Write one thing you liked
about the unit that you
didn't expect.

c. Write one thing you didn'
like that you expected.

d. Write one thing you didn't
like that you didn't expect.

Or: Draw a picture of what you
would like to do to the person
who designed this unit.*

*This assignment is from a Zesson pZan deveZoped in summer schooZs
at the Institute for Creative and Artistic DeveZopment. I have
also used this assignment in "Language Experience" VoZ. 1, FWL,
1970, and Natividad DeAnda has used it in his learning unit,
HeZping ChiZdren DeveZop HeaZthy SeZf-Concepts, FWL, 1974.
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2. Will you go on?

a. Do you plan to continue
what you have learned in

this unit, during the next
nine months?

YES El NoEl

b. If so, write three ideas
you plan to continue.

2.

3.

c. How often do you plan to have
activities that have a focus
on teaching children to inte-
grate language experiences?
Check which one is realistic
for you.

(1) more than once per day

(2) once every day or two

(3) once per week

(4) once every other week

(5) once per month

(6) never again

1 el
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Think about a celebration you
would like to have upon completing
this unit. If you are willing,
ask if another class member (or
more) would like to celebrate with
you.

Write what you will do to cele-
brate.
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Louise Bonner, trainer
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This is a resource booklet for
learners. It may be useful as
learners begin to write plans and
modify examples for their class-
rooms at various age levels.
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PART I Listening integrated with other language arts

The following examples of in-
tegrated listening experiences are
written by program advisors, stu-
dents, teachers, and teaching as-
sistants after being participants
in the "Listening Walk" workshop
and reading examples in the unit.
These people took part in prelim-
inary field tests of this unit.
The lessons have been modified
for children of various ages.

I. Preparation for Listening

2. Sounds of Animals

3. Animals Talking to One Another

4. Sound of Sand Dropping in a

Bucket

5. Integration After Listening to
Records (3-5 year olds)

6. Integration of Sounds Outside

(3-5 year olds)

b. "The children were given di-
rections to listen without
making a sound for a couple of
minutes. They were then asked
what noise they heard outside.
At that time they did hear
sirens, so I used that sound
and asked them to make figures
in the sand of the sound,
either by using their feet or
hands or a twig. most of the
children made larae circles
(spirals) and enjoyed making
the figures in the sand."
(Barbara Shaw, student director
of Preschool, Oakland, Calif.,
written for a class at .1.erritt
College.)

Example 1-a Preparation for Listening

(3-5 year olds)

a. "Use tape recorder to re-
cord different sounds to
see if children can recog-
nize them--sounds such as
a car horn honking, a
whistle, sound of water
running, sound of foot-
steps, sounds of brushina
teeth, sounds of different
animals such as the dog
bark, cat meow, rooster
crowing." (Ruby Moraan
and Dorothy Adams, students
at Merritt College, Oakland,
Calif.)

c. "I read a story about !arm
animals, then I used .Pictures
of farm animals....I divided
the children into twc groups.
Group 1 (showed) the pictures
and Group 2 supplied the
sounds (of the animars). Then
each took turns looking in the
mirror at the shape of his
mouth when he made the sound."
(Mae Wilson, teaching assistant
--Preschool, Oakland, Calif.,
written for a class at Merritt
College.)

Example 1-b Listening Experience

Write out a plan for a liten-
ing experience you will try with
children. Write the steps wu
will use. (This may be dr) exar!i-
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ple which has been presented in
this unit or one supplied by your
instructor; it may also be an
adaptation you have made, so long
as you have used four criteria.)

Telephone Whispering Game

Criteria

will repeat what was first
whisp.ered.

4. Each child will have a turn to
pass the message.

After your plan is complete and
has been used, evaluate:

(5-8 year olds) 1. What was useful to you and
children?

1. Children have opportunity to
relate listening to own ex-
perience on field trips, in

classroom (listening games in
classroom).

2. Children have opportunity to
experiment with and distinguish
between sounds and words they
produce.

Steps

1. Divide class into three groups
--seven children in each group
with one teacher.

2. One group will whisper sounds,
one will whisper words, and one
will whisper short sentences or
a few words.

3. Each group will say what came
out of whispering game, then

190 RESOURCE BOOKLET PART ONE
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They were able to sit quietly
and learn to concentrate on
what they heard. They learned
to repeat what was whispered.
They were able to use own imag-
ination for own sounds.

2. What was not useful? Why?

"We had three groups going
at one time in room and some
children could not concentrate
on own group."

3. What would you change, if you
tried the example again?

"Not play right before lunch.
Not let one child participate
because he is unable to sit
still long enough to make it
a meaningful experience."
(Vickie Gomez, Valora Farmes,
Susana Casias, Salt Lake City
Follow Through Program.)



E<ample 2-a Sounds of Animals

(3-5 year olds)
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Example 2 b

(5-7 year olds)

Criteria

1. Children have opporturLity to
relate listening to their own
experiences on field trips.

2. Children are asked to listen
for sounds--animal and others
that they hear while at the
zoo.

3. Back in the classroom the next
day, the children are asked to
think of their favorite animal
and the sound it makes. They
produce the sound and other

192 RESOURCE BOOKLET PART ONE

children aftempt to guess the
identity of the animal, or the
child tells the name of the
animal.

4. An experience chart is made
with input from the children
who participate:

A camel says,

A bear goes,

(Use the children's choice of
animals, the children's ideas
for sounds, written in their
exact language.)



Experience Chart

Animal Sounds at the Zoo

-The monkey said, "Oo-oo-As-aa!"
(Suzy Bell)

The tiger says, "Kah-ahp!"
(Leona Fakatoufitita)

The bear'went, "Rrr-ar!"
(Julius Arms)

5. Children who choose to do so
may draw or paint a picture
of their favorite animal and
write about the sound it makes.

Team K/lst:

Carol Troxel

Jean Verzal

itkA
-r.to

.w4

Betty Carter

Pili Wolfe

(Roosevelt School, Tacoma,
Washington, after a workshop on
listening by Fannie Smith, program
advisor, Follow Through.)

Example 2-c Follow-Up to a Zoo or
Animal Experience

(3-5 year olds)

"On another day, during group time,
the teacher and a small group of
children do dramatic play. Example:
'If you could be one of the animals
at the zoo, which one would you
be?' Child: 'I would spray water
on Michael like the elephant did.'"
(Head Start, Tacoma, Wash., after
a workshop by Fannie Smith, program
advisor.)

4 L len

!Iv o&J b 04e every wile
or Same People,
ovld 4-ha-Ps ail.

151

"If you were an Animal what
would you be? What would
you do?"

4 years

from: Mark, Barbara Taylor,
kindergarten teacher.
Oakland Public Schools,
Calif.
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I xamp I e 3 Animals talking to one another

('.-)-8 year olds)

"Put 'A"a' on the board. 1 name sa.y; 'a.' Draw d picture of an
the lett(,r and say the name...'A' animal making that sound. Meet
says many 5ounds. Today he can with an animal friend and show
only say 'a.' (Demonstrate short your drawings to one another.'"

sound H5 in cat...Role play. (Margot Biestman, see illur,tration
Nave other children talk to (Animal on following page.)
w)th the animal only responding
w)th the 'a' sound." ...Now talk in 'a' language...all

..(JOyee lam], program advisor, you eon say i5 'aaaaaaaaa'--loud
Lebanon, New Hampshire.) and soft, long and short, high and

low."
"y to the children; Itantasy (Gene Berry, program advisor, ',all

you are an animal mho can only Lake City, Utah.)

152

194 RESOURCE BOOKLET PART ONE



Example 4 Sound of Sand dropping in a Bucket

(3-5 year olds)

"Here I let sand sift through my they liked best.
fingers. First I let it fall on
the sand in the sandbox, then on These are the results (see illu-
a pan, then a plastic animal, then stration, next page) and I think
on a bucket bottom.

I asked the they're just beautiful!"
children to do it also; then I (Raydean Akins, teaching assistant,
asked them which sound they liked East County Head Start, Antioch,
best, and to please draw the sound Calif.)

0

t.e

`-`._T It` Irt_ ,5 (94/4 0

Th e S

The b07--7`0 o p' tke__ lacic

0-

P
V

0-

a
d
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F/Jmple 5-a Integration after Listening to Records

(3-5 year olds)

Materials heads. Give two children one book.
They take turns holding and turn-

Cassette player ing the pages of the book. Turn on
tape recorder and children listen

Cassette tape to directions given on tape. They
turn pages by.listening to clunk

Five books to go with tapes ("The sound on tape.
Devel Wind" and "The Disaster
Area") (After the tape is finished) the

children make sounds with their
Earphones mouths of the sounds they hear

from the tape--wind and ghost
Crayons sounds. Give them paper and

crayons. Children draw pictures
Newsprint of what they heard on the tape.

Looking at the drawings one can
see letters." (See illustrations

Procedure on following pages.)
(Mbry Negrete, teacher, East

"Have children sit at a table and County Head Start, Antioch,
place earphones on children's Calif.)

7-
Ts,

1 nIN..1-

196 RESOURCE BOOKLET PART ONE

154



-'

, \
- \ %-

. L. ,
. ,

-r '. '-
,.."

,e
\',. I i,- .-r., .,- ,:. ..--/. -...--- i., ,".. , i/ .: v ,...' . ,.,.

a ;*. /
. ri ./. I. .f,' . ./ , .../ \ '\ ,

....- ; : t

/
y

./
/ .

4 "
,

...- .

...,:!.
.// -

-- ,-,..,//"%/ '-
. . . .....,. / / . ,...-

>!
k' -,!------/ ' - - --e-' ....- .--.'/./

-/-

RESOURCE BOOKLET PART ONE 197

155



Example 5-b Listening to Records

(5-8 year olds)

Criterion

1. Listening.experiences are in-
tegrated with some aspects
of language, art reading.

Steps

1. "Have tape.recorder set out
with children's voices on it--
singing, reading, individual

talking about what animal they
would like to be.

2. Follow up tape recorder--by
having children paint a pic-
ture of what animal they'would
like to be, and then write
down what they said on the
tape."
(Vickie Gomez, Valora Farnes,
and Susana Casias, Salt Lake
City, Follow Through.)

Example 6 . Integration of Sounds outside

(Grades 2 8. 3)

"Materials:

Tape recorder

Cassette tapP

Pencils

Lined paper

Large pieces of blank newsprint

Large crayons

1. Four children will be chosen to
go outdoors and record outdoor
souads.

2. These four.children wili share
their tape with four o-ifler
children. The children hear-
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ing the tape will write down
the names of the objects they
think are making the sounds.

3. The children who made the tape
will tell the others what the
sounds really are.

4. Each of the eight children
will draw his favorite sound
and the sound he liked least.

5. Each child will write a sen-
tence about (first) his/her
favorite sound and (second)
the sound he/she disliked most.
:See illustrations on follow-
ing pages.)

6. The children will share their
papers.



Skills:
writting--sentence fOrmation

listening
punctuation

running a tape recorder
'capitalization

speiling peer tutoring

art
responsibility"

feelings--defining them

working in a group and sharing
with it

(Linda Kay Mock, teacher, Roosevelt
School, Tacoma, Wash. Fannie smith,
program advisor.)

/lost II: the A Sound I Liked Outside

by a 3 1/2 year old,Florencebeil The. best: Robinson, preschool teacher,
Oakland, CaZif.

RESOURCE BOOKLET PART ONE 199i 57



dap
Gce very !Much

e ,e-315) c
2 3) 3 7 St re et

5 8

200 RESOURCE BOOKLET PART ONE



)1

ehgc/
filov/Ny 2 bes-'

7- ne a KS)/

A Sound 1 Heard at Home

3 years,Rayden Akins, teaching assistant

The following plans were writ-
ten and evaluated by Gene Berry,
program advisor, Salt Lake City,
Utah, as part of a preliminary
field test of this unit. The
plans were tried in the classroom.
The author has chosen these plans
as excellent examples of modifi-
cations for a classroom, beginning
with what the children are famil-
iar with (in their language and

reading) already in the classroom
and introducing listening inte-
grated with other language arts.

"I asked Virginia Ellison, third
grade, Jefferson-School, if I could
try the listening lessons with her
children. I would give her my
plans and she would critique them
--her comments are in the margins."
(Margot Biestman)
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Listening Experience

(12.dap(etTiel\i e
P a n 1 loir.-qwt. /ex/ '266 4120!

l

Write out a plan for a listening unit or one supplied by your train
experience you will try with chil er; it may also be an adaptation
dren. Wrte the steps you will you have made, so long as you have
use. (This may be an example used four criteria.)

Vao aoke,d, tra-/ze/2 izat 4)(1421-66
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After your Plan 1 is complete and
has been used, evaluate:

I. What was useful to you and
children?

acla jA1/pw 6 .&44,,i/G13-t eke:oqi.61-ap
etgdoe. .496t Aviidied 074.g 01a4v 14e1,169
a6

-2
'At'6161° Ctki-at 041th)ao 4722dv 0.0aAid," a6,06 ts-AeA.Q.,

-1)241--chlAi 4ret d.to,
-te ,1)aceet4Ido

tgw-tz.)- altwb eety-e4cae"erk5
44.ttat

ate4
2. What was not useful? Why.

/2t2ti toolo eleielfivalvi,u thb
491, -11,;71tt, potr/nt -Mat ,,tda)

66tnrouzt, oy

aela)12

-

3. What would you change, if you
tried the example again?

lLt1 cd-edti T (hti 6/;71,c) btal/261'47116T4
-4 ioptme& 6otet (1./,)izt eirege airiktat 64/tit .42geziad _Pieuei
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Plan 2
ZLIZtnW4c.

Write down the ne,,,t plan you will
try with children. Write the
steps you will use.

(See Pla n 1)

CA,CZLLia., L (111,1:4,11,1.) Lo-a.0 )761,k, 044
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After using your s econd plan,
evaluate:

1. What was most important to you
and children? Why?

d)Ta4ft 4,4, ka)..e 04,106 6:k
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Plan 3

(272k.e. 3'; /9 -22

tcathvo Y- P411/ 6"71/C27-1,6.,7.2,

Write down another plan you will
try with children. Write the
steps you will use.
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...After using your third plan,

..evaluate:

1. Wilat was similar. to lessons 1

and 2?
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a 41,rxerritme60 2tt _ez,;-J,,,td_44-47"za
64/24 ) )4470 le-zdz-`)e-id-,y

. What are you able to do now in
your teaching that you couldn't

47D-i&awc/A ,duaaa,&
)0,60744-t4wa irattkk iebat av)

ett771.6,0 c5-46
/061-Witte

-0,40-610 6,1:frAJ 60 SOOVW1a

anti

11/6f-u'd-e-cier2iixj ajne, f6v);31
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Plan 4

Write down plan you will try
dith children. Write the steps
you will use.

atroza):1 efitidAe_hvy&offi2reb /2det&

z (kik
ov

6yi z,izt .6,1;41, Z;lze,b-a-ill 4, ZitiQ tglez

# 4-rgi#e),--rna4he44 oid-,=2,-ezzr,tto
3`,ecA-414-e-e--)

z loe2, ,geZte

r deg4t -601. cOn6L ?

e4411 ekifLA--dF("dfl-) LedeldOs

-o
4 ah4A44),/o4q.,y/67/24. ofirne,;9axt

teotttrAa4)4vn7'Lc6ta7d7

<3. VtztzfiA/u-19/14te
stv77/0e-6

A/ 6"- tielte;>-14
(407,11i ht. m-ti ixt__}

(/21,1)61.6a--Aizioe,taivcz..)
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Wierni
After-using Plan 4, evaluate:

1. What did you like in this
lesson?

dui la--e.t c4aL- dt.e, ..-44..6v,-, 4:. zoG 4 6 .

T dj/y_e,adi ,-zole-tio Cite- (.Ad-e-e-e. ei- a2_ wakt

lot,,,2 a-4-4-y

// ez2-722c_. fiercild-,'' 6'7n- crue/g 7w-ia-

Ye;) /2/jte9 &t-ter-te46 ctn.d-
ebtelt," -e-926&a.e4 eff eko-C-7 Zift 00-71W-E7Ve____.k.Za_c_
izicte axte,

L4( a., ici-e-472-Lc.. 1-1_1-cl dc.ilyc:e (._ ,,ecesi,t;,,,,
ciu- diaeZzier- 0-2 loTa-17:)7,,, ey,IZte

2. What didn't you like?

1226')-e_,

01i-L'e6 ;At:- rea4L,

tt_617z,
t,
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Plan 5 (optional) \i'tx.)-5,7y::?1 61)a_d(tio-

clAZI-6:cu
41)aki,cetio -

Write .clown a plan you will try ,ejtajio_
with children. .Write the steps
you will use.

1. PeikAit?

pg.

3, Pe)-461-6vA at,

C9 Ak1 OZ) 1061-11-1LOL/

a40-6Z4 c.C.;

u)e))21.' NaLt 0,,LaL.O-cktv 6,) citpcLe-eit._

61- W-Cdu, &CO ilifrh-4.0 d-feit ot-co_,-cv
..L.6tr.,...:31

c7.)v 600_a_ _ a4 0-ct.t, /0 --int/it.cAtyLiax,4,1cts,,

411,14. 0.,66-66t a> 06-0./netqd-cti-Aut/uob olot
--e-41Loe). il- j7y, Oleal afo,e,e4e,

oka-4vLaio-kt a Q5-6wdyee9 }zatict thit
dLT -177,0-4.077e.t. 07 tap

6. ittli
a _

jJte 4,1" EILL_
Oli

`..9d-641S-

).\"1" e-1201:'OL td1A2741- a} de:4).d/L2

-gck.e_ob
jA46it _gej,t; 02460_'4

6 z 24, cl,e.Z.17-°F(1
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A4ter that plan has been used,
evaluate: (optional)

1. Write what 1-3 children are
able to do that they could not
do before.

,f_lde4, am, eo 12a1ndie. 6 6 tuezebc ata,
21) du/4 au, duie,tzet,t,

Cai, cacd) }2& colAti61 o*r_ ./yng ae,ttbu
(14466 11-42601 kbefrA

2. Write one way 1-3 children are
the same as they were before.

OW) /not aliebt)

NOco'ne. 02 ea, 12ad---rzaal-ec 1 3cra

-17352 zondo 14,_ 676)2,-0-xo
/ citd,ivt) da

a). Avnu C4-777/2

3. Write one way 1-3 children are
different from before.

$042& w-Aa LXXLL6 "&t2 o!L
ciAud-71 7- 0-u.t.1)7v
e/& 4')?' Uxy a 2d_-6it'

02U
Olaf
}ho 06&&L ef -teJ

Ar'

alz-W a/rob w-gd-re.
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PI an 6

Writo down a plan yo!J w;11 try
with ch!ldren. the steps
you will use.

4414i,
raelm,

dr-

,

,e),h5-2&,1406 011/2"66r,td-

tdL 62/2.e r-ezi oiZat'oLL)

,cfrKJ ioct-66

.6)?6/ we, eA--rne- (%).

yx& 6J-at

.eicbat

qa441 alum) Qd-- d&oe-114-e_J ttie (that
(iz odit 4<_9 idc.e_oL Gezkaae-ob

4.9Q4tt /Wit.k/a12104)L64,2z>

-,&)&ra-06 7114-Q CA1-;j7c264-"6 (-(7/L-e

y -W1606 - (t

eAl2lea/ Ortitelo 0;.0 tOiljt)7
iet-e O-17-a..0- y-71100-iit:,,c,, /1} u2_64T
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gen:writ)

my CaP° /5 4.v.py and real.
1iô Mae, 44-1.4/4".7 "Me Ca.00%
Pa 117 4:erl;/;#7 ,g6e

1

4- from:

a teacher (anonymous), Honolulu
Community CoZZege. Kimi Matsuda,
trainer

Part 11
FANTASY AND MOVEMENT INTEGRATED WITH

ART, READING, ORAL OR WRITTEN LANGUAGE

1 7 1
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Example 1-a Preparations to Balloon Fantasy

(378 year olds)

"One preparatory experience for
the Balloon Fantasy will be to
blow up and play with balloons
....The follow-up will be to take
pictures of each child with their

Example 1 -b

(3-8 year olds)

"Instead
children

of playing
could blow

with
soap

balloons,
bubbles

and describe them. Then have a
fantasy ofblowing the soap bubbles

balloon....(ph.otographs will be
shown after Balloon Fantasy ex-
perience, see page 220)."
(Flora Weggeland, program advisor,
Salt Lake City, Utah.)

anbther day."
(Fannie Smith, program advisor,
Tacoma, Wash.)

Example 2-a Modification of Balloon Fantasy

(3-5 year olds)

"After moving like your balloon
and watching your balloon and
watching your friends, draw a pic-
ture of your balloon and your
friend's balloon. For follow-up,

172

see page 220."
(Dessie Bennett, teacher, Emma
Muldrow, teaching assistant, Con-
certed Services Project, Pitts-
burg, Calif.)
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Example 2-b

(7-8 year olds)

Materials:

Crayons

Newsprint

Procedure:

1. "Think about being at a party.
Someone gives you a balloon.
Blow up your balloon. Show
with your arms how large or
small it is. Now show us hoy
you would play with your bal-
loon."

loon." Each child will be
given a sheet of newsprint
and crayons.

3. "Write one or two statements
about your balloon." (The
word statement may have to b.;
explained to some.) "Use
descriptive words such as ad-
jectives in your sentences."

4. "Sh.are your pictures and state-
ments with one another." The
children will share their papers
as they are willing to do so.

5. "Underline the adjectiveS-Jn
"Draw a picture of your bal- your sentences."

e2 2 Cb jil.a./2X-i CU'

)(lc,
J.r a2-.71,c1.

da,,z-d9 4Yve

2/b-

--g1w7n.a )-7-..<2-41_

10-(L-211(1 4/2.1,-Cittve)

Writing from Balloon Fantasy, Jean McMillan, teacher, SaZt Lake
City Follow Through.
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Skills: parts of speech--adjectives

fant-asizing punctuation

size relationships capitalization

drawing oral expression

abstract to concrete vocabulary

writilg (Linda Kay Mock, teacher, Roosevelt
School, Tacoma, Wash. Fannie Smith,

types of sentences--statements Program Advisor.)

222/4i/ 16i

ik/wcA2---
iLkk, Ci-A-L-49C

eiSLOLJL

)Qk) 6L&GL) CkA/CI?C'
I41t C_Xl/n'Le-

et/tUt/i-U CP-1"4\- tS1.- ./4"C#--ati

1 7,5
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Example 2-c

(5-7 year olds)

"I used the Balloon Fantasy experi- A-Story, then fantasized about
ence with my children.

I worked their stories with the group later
with about 8 children at a time, in the day.
taking them to the activity room
on separate days.

I recorded the balloon stories and
wrote them up in a book to be

With one group we fantasized-- placed near the tape. Several chil-
'Pretend you are a balloonl....the dren after listening to the balloon
children, if they were willing, stories chose a word from their
showed their balloon by moving in story--illustrated it and dic-
space. tated more stories." (For follow-

up, see page 222)
With the other group, I played (Geri Williams, kindergarten
'Dance-A-Story'--Balloons by RCA. teacher, Follow Through Program,
The children participated in Dance- Lebanon, N.H.)

Example 3-a Follow-up examples

(4-7 year olds)

a. F011ow-Up to Preparation 1-a
by Flora Weggeland (page 215)
"After the 'Fantasy' experience
is completed, the photographs
of the children with their
balloons will be give to each
child. They will be asked to
describe themselves in the

220 RESOURCE BOOKLET RART TWO

picture and to remember how
they felt.

They will be asked to write
what is the same in the photo-
graph and what is different
now. Descriptive words will
be added to their word banks."



Example 3-b Follow-Up to Modifi-
cation 2-a by Dessie Bennett and
Emma Muldrow (page 215).

(3-5 year olds)

"A beginning Math Lesson: which one was smaller.
Ask the children to show
their pictures to their
friend and say which was
their balloon, which was
their friend's.

Talk about which one was bigger,

Example 3-c

(3-5 year olds)

"When pictures of balloons are
up on the wall of the classroom
--integrate with math and
relationships, language. Ask
some of the following as
children are looking at the
pictures:

Which is the biggest?

The smallest?

How many are red ones?

Then the friend shows his/her pic-,
ture and both children count how
many balloons there are on one
picture, then on both pictures.
Take two balloons away and how many
are left?"

How many balloons are alone in a'

picture?

In the group of balloons, which
one would you be?

Which would be your friend?
if it were your family, which
would you be?
brother, sister, etc.?

(Class members, Merritt College,
Oakland, Cali.f..,)
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Example 3-d Follow-up to Modification 2-c by neri Williams (page 220)

(5-7 year oLls)

1. "I found a book called The
Magic Balloon by A. G. Phillips.
There are no words, only pic-
tures of a child with a red
balloon which changes into
fantastic things. I left the
book with the tape recorder
and a microphone. Probably
about 20 children read the
book into the recorder. Many
times 3 or 4 children were
working together--building and
adding to each other's thoughts
and ideas. I then left the book
and the recorded stories for
children and teachers to enjoy.
We arso'had Red Balloon in the
library and this was read to
small groups of children who
selected it.

2. Our next adventure was to go
to the local Woolworth and buy
a helium-filled balloon. One
of the children in the room
went to the library with an
adult and found out all about
helium. This particular child
is very much into factual in-
formation and a whole new
avenue was opened up to him
about how to research. He
shared his Work with the group.
Each child chose his/her bal-
loon, tried it out in the
store. We tied postcards to
the balloons. Each child had
written his/her name. We, as

-a group, decided what ques-
tions to put on the cards.
They included: Who found the
balloon? Where was it? When?
What kind of condition?

We learned that balloons tan-
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gle on windy days, and two
moms who were out sho.dping
were enlisted to help us ou'i.

We all c,.njoved our balloons,
tugging them .1a and down, let-
ting them be 'friends' with
one another, running in the
park, or sitting quietly look-
ing at them. Then, one at a
time wheri sqe were ready, we
let our b::Iloons fly into the
sky. There was so much sup-
port to each member of the
group from others as he let
his balioon go. There were
cheers and 'good-by bailoons,'
'see my balloon - how far it
is,' /look how little it
look,"I wonder if a bird
runs into it.' There certainly
seemed to be a spirit of to-
getherness, and I'm sure the
balloon experiences will be

long remembered.

When we went back to our class-
room, some children talked
about their balloon, how it
felt to let it go, why.they
liked it, what they liked
about it. If they did, I

wrote it down to share with
them. Some were seeming to
share the experience with
themselves.

All of these experiences were
meaningful to me as a teacher.
The children seemed very will-
ing to share thei.r ideas. I

sensed an 'OK' feeling about
owning one's idea on eome chil-
dren's part. Each chiid's idea
Was credited to his own idea.



As a result of this experience,
it .seems that I'm more aware
of using children's work and
ex0er41ces, whether pictures,
clay, feelings or movement, to
build a new learning experi-
ence for that child, using the
information he gives me, ex-
tending it for his own growth.

,puld like'to try extending
the balloon fantasy to another
fJrItasy and work out some new
ideas to try. This is only a
thinking stage in my head,
but would like to try some
motor or machine experience
tht might particularly in-
+ boys."

130
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FZorence Robinson, director, teacher. Parent-Child
Development Center, Oakland, Calif. 4 years

Part III
MEMORY. OF PAST EXPERIENCE INTEGRATED WITH

ART, READING, ORAL OR WRITTEN LANGUAGE
1. Examples of use of "ChiLdren

and Their Families workshop.
Adaptations for 3-5 year oldS.
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Example 1-a

(3-5 year olds)

"I read a story about grandmama's
lap. I asked how many had grand-
mamas and grandfathers; if they
were living in the house with
them; were they very old and if

they liked or disliked them. Then
we talked about the other fami!y
members, where they worked, not
what kind of work they did.

Then I asked theM to draw a pic-
ture of one member of the 'frymi I y

that they liked best and tell the

Example 1 -b

"1st day - lcok at pictures of
families. Mcther, father, sister,
brother, aun', grandmother, etc.

class something about that person.

Purpose:

To give children an opportunity to
express their feelings and ideas
about themselves and their families
through their art work and also
to expand and build word power."
(Mae Wilson, assistant teacher,
Oakland Public Schools, Calif.,
student at Merritt College.)

.us about your picure-.i?'

3rd day - Children's pictures
'What do you have in your family?' around room (during 1st, 2nd, 3td,
--Children talk over similarities 4th and 5th day). Tail< a!-1,,u1 how
and differences. Read books about friend's family is +he same
families. different from theirs."

2nd day - Draw a picture of your
family and a picture of your best
friend's family. 'Can you tell

Example 1-c

-YT,hi!Hran drcw pictures of them-
selves participating in an activ-
ity they particularly liked during W

v.\

thif: year."
(Mary Negrete, teacher, East County
Head Start, Antioch, Cali.f.)

(Sharon Schilling, assistant -eacher,
Peter Pan Nursery school, Oakland,
Calif., student at Merritt Collee.)
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"Her gots a tree house because Mommy is going to the hospitaZ."
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Example 1-d

(3-5 year olds)

"Drawing about a person in their
family....some drew other things."
(Mary Negrete)

1-av\v"ty

"This is the sun. fhis is Papo Papo tuPned off the '11.
Papo's name is Zike that."
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term

L-1

a

jrow:
Judy Wong, teacher
Jack'n Jill Preschool,
HonoluZu,
Louise Bonner, trainer

art IV
TEACHING LANGUAGE SKILLS IN AN INTEGRATED WAY

1. Integration from trip to the
bakery--movement art, written
language.

2. Fantasy experience with zoo
animals--movement, art,
tening, reading, writing.

13'3

can,dy and pulling taffy
- -fdntasy, movement, art, oral
language,

4. Experince eating cotton candy
- -fdntasy, art, oral and writ
in ,anquage.

9. Int...!gratiol-.

art dnd wriii
redding with
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Example 1 Integration of Trip to the Bakery

(6-7 year olds)

"Lexie Anctzak and Wilma Mijongas
attended the /Balloon Fantasy./
They had extended their focus on
movement to a bakery trip. Fol-
lowing the trip, the children
moved like the machine they liked

best. They drew a picture of
how they would look if they were
the machine and acted out the
movements."
(Flora Weggeland, program advisor,
Salt Lake City, Ula'..)

Example 2 Integrated activities Fantasy Experience with Zoo animals

(6-7 year olds)

"1st day - Children are asked.to (2) the movement
move like different zoo animals. (3) the speed

a. Walk like an elephant.
How would e!ephants run?

b. Can you pretend to be a
monkey? Are they fast,
slow, light or heavy?

c. How would lions move? Be
a mad lion; be a happy
lion.

d. Others.

2nd day - Children are asked to
:close their eyes while sitting
on the rug and think about how
it felt to be the animals.

a. They could use their hands
to show me the size of
their animals and the
movements they made.

b. The children would discuss
feelings of:

(1) the size

1 '7

This could be recorded and chil-
dren couid choose to listen to it.

3rd day - The children would be
asked to write d story about the
animal they liked to pretend
to be best and why and/or draw
a picture.

4th day - Trip to zoo - discussion
and repeat movements.

5th day - Pictures and stories about
the zoo and animals in the zoo.
Clay sculpturing of animals.

Game to use: /Jolly Butcher
Boy' - Children ct out animals
and have other children guess
what they are."

Lexie Anctzak
("Lexie said that being aware
of the need to provide integration
nide her planning ea,;ier.")
Note from Florci '..leggeldnd, program
advi5or.
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Example 3 Sticky Candy and Pulling Taffy;
Fantasy, Movement, Art, Oral Language.

(4-7 year olds)

"She began talking about good
things to eat at Christmas.
She asked the children for their
favorite food, and candy was
mentioned several times. She
asked them to pretend that
..they were eating.a candy cane
and their hands were getting
very sticky. They moved their
fingers and hands as if they
were extremely stiff. She
then asked them if they had
ever made taffy. Most had and
the children contributed ideas
as to what had to be dole.
When they got to the pulling
part, she asked them to pretend

-they were pulling a huge gob
of taffy. They pudled and
pulled, still sitting on the
floor. She asked them to

Suggestion for integrated use of
art and oral language:

"Think of yourself at a moment
you liked or a moment you did!i't
like during the sticky candy or
pulling taffy or winding yourself
up in it or getting stuck. Now
think of a moment you didn't like.
Choose one of those moments you
want to work with today. Draw
a picture of yo.;;-self at the
moment you choe. Choose a parl-
ner and show your picture and tell
what moment you chose."
(Margot Biestman).
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pretend that they caught one
leg in the taffy, then the
other leg. They pretdnded
to wind taffy around their
bodies.

'Get caught in the taffy. Yc
are all wound up in it. Now
you are stuck to the floor.
Stop and think how you are
going to get un-stuck..how
would you move? Pull...stretch
...try to stand up-even though
you are sticking to the floor.'
The concentration and effort
and free movement was beadliful.
(Flora WeggelaiJ, program ad-
visor, Salt Lake City,. Utah,
from Lexie Anctzak's first-grade
c' ildren with her sister, a
movement teacher.)



Fxamp I e 4 Experience eating Cotton Candy
Fantasy, Art, Oral and Wriicten Language

(4-8 year olds)

"I don't like eating cotton candy.
It's so strange. When you eat
it, it disappears. I would like
to think of a way of using that
as an experience to integrate
with children."
(Vicente Daste, student, Merritt
College.)

Suggestion: "Ask children to
think about a ti' e they had eaten
cotton candy. What was the expe-
rience like for them? Did they
like that experience or not?
Ask them to draw a picture of
themselves eating cotton candy,

or a picture of the cotton candy
(for younger ones especially)
and then dictate or write one
idea about their picture or what
they liked or didn't like about
the experience."
(Margot Biestman)

Example 5 Integration of Reading with Art and Writing

(6-8 year olds)

"After children have read in their ask them to write a sentence or
primers, or library books (either the teacher write it for them.
in similar or differert books
from one another), ask them to
think about a part of what they
read that they liked or didn't
like and to draw a picture of
that part of the story. Then

1 0" 9

Ask them to choose one word they
want to learn to spell and then
to write that word and teach it
o th-ir friend. They may keep the
two new words they have learned."
(margot Biestman)
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